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SIG Form 2–Collaborative Signatures (page 1 of 2) 
 

Collaborative Signatures: The SIG program is to be designed, implemented, and 
sustained through a collaborative organizational structure that may include students, 
parents, representatives of participating LEAs and school sites, the local governing 
board, and private and/or public external technical assistance and support providers. 
Each member should indicate whether they support the intent of this application.  
 
The appropriate administrator and representatives for the District and School Advisory 
Committees, School Site Council, the district or school English Learner Advisory 
Council, collective bargaining unit, parent group, and any other appropriate stakeholder 
group of each school to be funded are to indicate here whether they support this sub-
grant application. Only schools meeting eligibility requirements described in this RFA 
may be funded. (Attach as many sheets as necessary.) 
 

 
 

Name and 
Signature 

Title Organization/ 

School 

Support 
Yes/No 

 

 

   

 

 

   

 

 

   

 

 

   

 

 

   

 

 

   

 

 

   

 

 

   

 

 

   

 

 

   

 
 

 

SIG Form 2, Collaborative Signatures, has been removed due to 
privacy concerns. Each school’s SIG Form 2 is on file with the CDE.  
See the CDE’s Public Access Web page at 
http://www.cde.ca.gov/re/lr/cl/pa.asp  for information about obtaining 
access to these forms.  
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i. Needs Analysis 

Following the identification of three schools in Tier I and three in Tier II in Santa Ana 
Unified School District, the district conducted a comprehensive needs assessment of 
the six schools identified as persistently lowest-achieving.  The following narrative will 
elaborate on the elements involved in implementing the complete needs analysis which 
led to the selection of the Transformation reform model for the six schools identified as 
Persistently Low Achieving by the state: 

A. An overview of the process 
B. LEA and School Personnel involved 
C. Assessment instruments employed 
D. Process used for analyzing the data 
E. Findings on the use of state adopted, standards-aligned materials and 

interventions 
F. Summary of common themes found across all PLAS sites 

 
A. Overview of the Process 

Once the district was informed by the state that six of its schools were identified as 
Persistently Low Achieving, a district restructuring team was deployed and charged with 
the task of creating the procedures for the process which would be adhered to in the 
identification and selection of an intervention model.  This process is outlined in Table 
One. 

Table 1:  Process for Identifying Intervention Model 

 

B. LEA and School Personnel Involved in the Process 

To assure that a thorough needs analysis was conducted, a district restructuring team 
was developed which included the: 

 Superintendent 
 Deputy Superintendent 
 Associate Superintendent 
 Executive Director of Human Resources 
 Associate Superintendent of Business Services 

District 
team 

reviewed 
feasible 

options in 
district

School team 
facilitated 

public forums 
for students, 
parents and 

staff

District 
and school 

teams 
collect and 

analyze 
school 

level data

District 
develops a 

restructuring 
team

District team makes 
a recommendation  
about intervention 

model based on data 
analysis 

Board of 
Education 
approves 

intervention 
model for 
each site
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 Assistant Superintendent and Director of Secondary Education 
 Assistant Superintendent of Pupil Services 
 Director of Research and Evaluation 
 Site administrators 

The restructuring team‟s task was to create the process for conducting a thorough and 
thoughtful needs analysis which would drive meaningful and long-term as well as short-
term success and true educational reform.  Therefore it was essential that the 
information gathered on which to base the selection of the educational reform model be 
representative of the full range of stakeholders from: 

 School staff 
 Parents 
 Community members 
 Board of Education 

It was essential that the team members selected be representative of the population 
who would be both implementing and receiving instruction under this new intervention 
model.  The team members were selected based on four criteria:  a drive for results, 
positive relationship and influence skills, a readiness for change, and the knowledge to 
do what works. 

C. Assessment instruments employed 

After the district team reviewed the intervention models provided by the state, an 
important and disquieting truth became very evident:  Before a model could be selected, 
it would be necessary to take a candid, comprehensive and honest look at each 
identified site to discern what issues caused it to be identified as persistently low 
achieving.  This began with employing elements from multiple data sources as well as a 
number of specific instruments upon which to analyze and assess the needs of these 
sites.  The district restructuring team identified three key areas from which to obtain the 
necessary data to pinpoint the needs of each identified persistently low achieving school 
(PLAS) site: 

(1) Student achievement data from 
 District-wide quarterly benchmark assessments 
 Semester grades 
 California Standards Test (CST) 
 California High School Exam (CAHSEE) 
 Graduation rates 
 English learner performance from the English Learner Student Survey 

Assessment (ELSSA) 
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(2) Adult action data from 
 Teacher attendance 
 Staff evaluations 
 Professional development opportunities and participation 
 District and site administrator classroom walk-through data 

(3) Input from public forums of 
 Parents 
 Community members 
 Staff 
 Students 

(1) Student Achievement Data:  In analyzing student achievement data, it was 
important to incorporate data from both the state and the local level.  At the local level, 
the district has employed the use of benchmark assessments throughout the year to 
provide a snapshot of students‟ progress towards achieving proficiency on specific 
English language arts and mathematics standards. 

In examining the data for all six sites, the results of the 2009-10 ELA Benchmark 
examination showed that an average of 42% of teachers had students who showed a 
decrease in percent correct from benchmark 1 to benchmark 4.  On the Math 
Benchmark, an average of 17% of teachers had students that showed a decrease in 
percent correct from benchmark 1 to benchmark 4.  Common sense would dictate that 
as students progressed through the school year, they would increase their percent 
correct as they, ostensibly, were learning more.  This apparent regression of skills was 
particularly disconcerting. 

Semester grades were examined as part of the locally generated data reflecting student 
achievement.  In particular, English language arts and mathematics were closely 
scrutinized to ascertain specific needs which required attention in selecting an 
intervention model.  Table 2 illustrates the percentages of students in all six PLAS sites 
earning a grade of D or F on their Fall 2009 semester report cards. 

Table 2:  Percentages of D’s and F’s by site* 

Site 6th ELA 7th ELA 8th ELA 6th Math 7th Math 8th Math Algebra I 

Sierra* 51% 68% 55% 30% 41% 100% 37% 

Willard 18% 26% 51% 17% 32% --- 16% 

 

*Sierra currently employs the use of proficiency based grading.  Students‟ levels are 
reported based upon performance on regularly administered common assessments.  
Grades are reported as proficiency levels, paralleling the levels reported on the CST.  
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Numbers reflected for Sierra indicate the percentage of students who scored at the 
below basic, or far below basic levels. 

Site % of students earning a D or F in 
9th grade English Language Arts 

% of students earning a D or  F in 
Algebra I for HS 

Century 26% 39% 
Saddleback 31% 66% 
Santa Ana 38% 59% 
Valley 37% 55% 
 

While grades and standardized test scores do not necessarily go hand in hand, the 
results evidenced here reflected an unwelcome harbinger of the results to be examined 
in the summary of the state administered assessments.  With the exception of Sierra 
who uses proficiency based grading, when comparing these grades to the CST scores 
there is a definite chasm in alignment.  This indicated to the restructuring team the need 
to address grading policies and procedures when implementing an intervention model. 

The restructuring team began their analysis of state required assessments by looking at 
the percentage of students at these sites who are currently scoring at the proficient or 
advanced level on the California Standards Test (CST).  This is the established 
achievement target for all students.  The results of this analysis are reflected in Table 3. 

Table 3:  CST Percentage of Students at or Above Proficient 
 

School 
2009 ELA 

Math 

Algebra I Gen Math 
(8&9) Algebra II Geometry Summ (9-11) 

# 
Tested 

% 
P&A 

# 
Tested 

% 
P&A 

# 
Tested 

% 
P&A 

# 
Tested 

% 
P&A 

# 
Tested 

% 
P&A 

# 
Tested 

% 
P&A 

Sierra 829 24% 123 40% 184 11%             
Willard 1,209 21% 166 40% 303 9%             
Century 1,953 20% 695 7% 21 0% 418 6% 608 1% 107 7% 

Saddleback 1,574 20% 589 12% 108 4% 227 9% 403 6% 81 19% 
Santa Ana 2,585 23% 1,052 11% 105 5% 458 11% 720 6% 111 26% 

Valley 1,916 15% 705 10% 58 3% 359 6% 528 9% 82 18% 

 

The uncomfortable truth revealed in the analysis of these percentages is compelling.  
Less than a quarter of all students at all of these sites are not scoring at the proficient 
level in English Language Arts.  This means 75% or more are scoring below grade level 
across all of these sites. 

In looking at the results for math, the statistics are even more sobering.  At the 
intermediate sites, 40% of all Algebra I students were scoring at or above the proficient 
level.  This is a markedly better showing than the scores for Algebra I high school 
students; however, this still indicates that 60% of all Algebra students are not scoring 
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proficient.  This is especially disconcerting when considering that, in general, only the 
very best students are eligible to take Algebra in intermediate school.  At the high 
school level, the percentages of students scoring at or above proficient are particularly 
problematic.  At best, only 26% of all students are at or above the proficient level.  That 
is not an indication of “best” on which anyone would want to hang his hat. 

Next, as four out of the six sites identified as persistently low achieving are high 
schools, the team included a wide-ranging look at the results for the California High 
School Exit Examination (CAHSEE).  These results were examined through the 
following analytical lenses: 

 Percentages of all 10th, 11th, and 12th grade students passing CAHSEE 
 Percentages of 10th, 11th, and 12th English learner students passing CAHSEE 

These results are reflected in Table 4 

Table 4:  Overall CAHSEE Scores and for English Learners in grades 10, 11, & 12 

Class of 2012 
Enrolled (EL) 

ELA   Math 
School # Passed (EL) % Passed (EL)   # Passed (EL) % Passed (EL) 
Century 626 319 375 116 59.9% 36.4%   392 139 62.6% 43.6% 
Saddleback 541 247 353 95 65.2% 38.5%   363 121 67.1% 49.0% 
Santa Ana 819 400 532 169 65.0% 42.3%   568 218 69.4% 54.5% 
Valley 616 359 347 121 56.3% 33.7%   391 177 63.5% 49.3% 

            
Class of 2011 

Enrolled (EL) 
ELA   Math 

School # Passed (EL) % Passed (EL)   # Passed (EL) % Passed (EL) 
Century 537 209 401 87 74.7% 41.6%   412 111 76.7% 53.1% 
Saddleback 489 186 362 82 74.0% 44.1%   383 99 78.3% 53.2% 
Santa Ana 774 314 604 161 78.0% 51.3%   640 203 82.7% 64.6% 
Valley 564 246 398 95 70.6% 38.6%   426 132 75.5% 53.7% 
            Class of 2010 

Enrolled (EL) 
ELA   Math 

School # Passed (EL) % Passed (EL)   # Passed (EL) % Passed (EL) 
Century 544 157 464 89 85.3% 56.7%   476 101 87.5% 64.3% 
Saddleback 538 158 431 80 80.1% 50.6%   454 105 84.4% 66.5% 
Santa Ana 688 179 598 106 86.9% 59.2%   603 112 87.6% 62.6% 
Valley 533 187 414 89 77.7% 47.6%   422 103 79.2% 55.1% 
* as of 05/25/10           

 

The results of CAHSEE pass rates illustrated in these tables show that the passing rate 
for English learner students had improved by the time they reached grade 12.  SAUSD 
has made it a priority to work with all students so that they pass the CAHSEE prior to 
the 12th grade.  However, a particular challenge for SAUSD is the number of newcomer 
English learners who enter our district in high school.  Approximately 21% of new 
students in the ninth grade are beginning English learners from outside of the United 
States.  Their ability to learn conversational language, let alone the cognitively 
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demanding academic language necessary to pass the CAHSEE, is and will continue to 
be a challenge. 

In order to truly pinpoint the areas of need, it was necessary to break down the results 
of students who are not passing CAHSEE by subgroups.  The resulting data from this 
analysis is reflected in Table 5: 

Table 5:  12th Grade Students Not Passing CAHSEE by Subgroup 

A Closer Look at Class of 2010 non-Passers 

School  Enrollment Not Passed 
CAHSEE 

EL Special Ed Student less than 
5 mth in district 

# % # % # % 

Century 544 91 77 85% 32 35% 9 10% 
Saddleback 538 124 89 72% 53 43% 12 10% 
Santa Ana 688 110 90 82% 49 45% 8 7% 
Valley 533 140 112 80% 81 58% 16 11% 
SAUSD 3,475 546 436 80% 230 42% 73 13% 

 
This table yields some particularly enlightening data regarding students who are most in 
need of intervention.  Of the 546 students who are not passing the CAHSEE by 12th 
grade, 80% of them are English learners and 42% of the students are identified as 
Special Education students.  Further, more than 90% of the Special Education students 
are also English learners.  And while this is not necessarily a challenge unique to 
SAUSD alone, it is one which must be addressed when selecting an intervention model. 

Examination of CAHSEE pass rates naturally segued into the examination of graduation 
rates for the four identified PLAS high schools.  While CAHSEE passing rates have 
risen over the past few years, as of the 2009 state assessment results, none of these 
schools have been able to meet the state‟s goal for graduation rates.  Table 6 reflects 
the results of the PLAS high schools in meeting the state‟s AYP goals for graduation 
rates. 

Table 6:  AYP Graduation Goals 
Site Met State AYP Goal for Graduation? 

Century No 
Saddleback No 
Santa Ana No 
Valley No 

 
Nearly 60% of all students in SAUSD are English learners.  Therefore, a thorough, 
honest and comprehensive examination of student achievement data would not be 
complete without including the data from the English Learner Student Survey 
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Assessment (ELSSA).  The ELSSA assesses the progress of English learner students 
using the California English Language Development Test (CELDT) to assess progress 
in English language proficiency and the CST to assess progress with grade level 
English language arts and mathematics skills. 

Although the district met its overall English proficiency target for English learners, 
students in one of the five levels of CELDT proficiency did not meet the individual 
growth target:  Intermediate.  The growth target for English learners at the intermediate 
CELDT level was 40.4%.  The percentage of English learner students in SAUSD 
meeting the state growth target was 39.5%.  While the target was missed by less than 
one percentage point, upon closer examination of the whole picture, a clear problem 
was revealed. 

Once a student has reached the intermediate level on the CELDT, movement into 
higher levels of English proficiency is alarmingly low as he or she matriculates.  This 
reveals a profound problem:  The longer English learners remain at the intermediate 
level of language proficiency, the more difficult it is for them to ever reclassify as fluent 
English proficient.  They „fossilize‟ as an English learner during the duration of their 
school years.  In a district where nearly 60% of all students are English learners and 
where nearly 40% of all English learners score in the intermediate level of English 
proficiency, the district-wide instructional focus for English learners is profoundly 
evident. 

Next, when looking at just students scoring at the intermediate level of the CELDT, and 
combining it with how English learners in SAUSD are performing on the CST more 
evidence of the same problem was discovered.  From 5th to 8th grade anywhere from 
97% to 99% of all English learners at the intermediate CELDT level did not score 
proficient on the ELA CST.  However, an even more compelling problem is revealed 
upon further examination of the movement of these students as they matriculate.  Not 
only are they not progressing, they appear to be regressing.  From 6th grade to 8th grade 
the percentage of students scoring at Far Below Basic grows from 17% to 37%.  By the 
time an English learner scoring at the intermediate level on CELDT has matriculated to 
middle school, the chasm in the achievement gap, as illustrated by the CST results, has 
grown substantially.  These results were particularly eye-opening and provided a very 
weighty wake-up call. 

(2) Adult Action Data:  Part of the needs assessment involved a close examination of 
practices and procedures surrounding adult actions in the district.  Through this 
process, the restructuring team found a number of issues which appear to be replete 
with opportunities for improvement. 
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Teacher Attendance:  Regardless of any empirical data or studies which link teacher 
attendance to student achievement, common sense would support the notion that 
students perform better when their instructional time is not interrupted with numerous 
teacher absences.  At present, SAUSD has no means to track teacher attendance in 
conjunction with student achievement. 

Staff Evaluation:  The evaluation process at SAUSD is negotiated as part of the 
Collective Bargaining Agreement (CBA) with the Santa Ana Educators‟ Association 
(SAEA).  Currently, only probationary teachers are evaluated on all six areas of 
professional practices identified by the state.  Permanent teachers are evaluated on 
three of the six.  One must be professional development, but the other two may be 
selected by the teacher.  A rigorous evaluation process is a key component in all the 
intervention models identified by the state.  The district is currently in negotiations with 
SAEA to address the creation of a more rigorous evaluation process for the entire 
district, including the restructuring of the six identified persistently low achieving 
schools. 

Professional Development Opportunities and Participation:  Budget cuts across the 
state have provided all districts with the challenge of providing meaningful professional 
development for their educators with severely limited funding.  When examining the 
professional development opportunities reflected in these sites‟ budgets in conjunction 
with the conclusions of the student achievement data, it is clear that current practices 
and proffering of professional development are falling short of the mark in closing the 
achievement gap at these schools. 

District and site administrator classroom walk-through data:  As part of the DAIT 
process, the district had already established a secondary partnership team consisting of 
site, district and county administration collaborating on instructional improvement.  
Teams of administrators conducted a number of observational “walk-throughs” in 
classrooms around the district, made notes and met with site administrators to share 
their observations.  In comparing the notes from these observations some common 
areas of concern were: 

 Incorporating more engaging instructional strategies 
 Need for focusing on academic language instruction 
 Need to incorporate instructional strategies specific to support English learners in 

all academic content areas (not just ELA) 

(3) Input from Public Forums:  The final key area from which data was obtained in 
creating the district‟s needs analysis was procured through input gathered at public 
forums of parents, community members, staff, and students.  There were five categories 
which drove the focus of the discussions at these public forums: 
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1. Parent and community partnerships 
2. Environment and culture 
3. Curriculum and instruction 
4. Organization and structure 
5. Staffing 

In all, there were a total of thirty individual public input meetings involving 605 staff 
members, 487 students, and 880 parents and community members from across all six 
identified PLAS sites.  In spite of the abbreviated timeline, great care and effort was 
made to ensure that all stakeholders had the opportunity to make their voices heard and 
heeded in the quest to select the best intervention model to be implemented which 
would result in improved student achievement. 

The following is a summary and analysis of the findings based upon the input gathered 
at the public forums and surveys of staff, students, and parents by each identified PLAS 
site. 

Sierra Intermediate:  At this site the top two categories of priorities were: 

 Curriculum and instruction 
 Culture and environment 

The need for assistance with effective instructional strategies and interventions to 
support the successful implementation of the state-adopted, standards aligned materials 
was identified as a crucial need.  Sierra has a particularly significant population of 
English learners, special education students, and students who are both English 
learners and identified as special needs.  Requests for extra instructional time with 
students, assistance with professional development, collaboration time to plan 
instructional curriculum pacing along with meaningful use of data to effectively meet the 
needs of their students were cited among the curriculum and instruction priorities.  The 
results of student achievement data certainly indicate the need for intervention and 
support with the use of these materials, as current practices would appear to be falling 
short of meeting the instructional needs of their students. 

In addressing culture and environment, the need for developing partnerships with 
community organizations to support and re-engage the family and community in the 
school setting was identified by all stakeholder groups at this site as a priority.  The 
need for cultural and economic sensitivity as well as social awareness training were 
identified as essential to the success of any educational intervention plan implemented 
at this site. 
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Willard Intermediate:  Not surprisingly, the same two priorities were identified at this 
intermediate site as were chosen by Sierra. 

 Curriculum and instruction 
 Culture and environment 

Willard‟s English learner students struggle to progress in their achievement on the state 
assessments and the district benchmark assessments.  Mastery of cognitive academic 
language needed to support successful implementation of the state-adopted, standards-
aligned materials has been elusive.  The site identified the need for more support with 
collaboration to improve the planning and implementing of curriculum, professional 
development centered on effective instructional strategies and practices along with 
analysis of student data to drive instruction. 

With a new principal leading the way, this site has striven to strengthen their culture and 
environment.  However, the results of the input from Willard‟s public forums indicated 
that there is more work needed.  The surrounding community still views this school in an 
unfavorable light.  All stakeholders at the site acknowledged that an emphasis on 
rapport-building, improving communications among staff as well as with students and 
parents would be the keys to opening the door to the successful transformation of this 
school. 

Century High School:  Here, the top priorities were identified as: 

 Structure and organization 
 Staffing and leadership 
 Culture and environment 

It was determined that the school needs a focused approach to address each one of 
these issues.  Curriculum and instruction was deemed as crucial, but it was recognized 
that it cannot be addressed in isolation.  Working to improve safety, community 
outreach, and a positive, supportive connection between the school staff and students 
would be essential.  In addition, understanding the community that the school serves 
was determined to be necessary to build bridges and improve student achievement, 
success and understanding.  Community and school safety was an issue for both 
parents and students.  The input evidenced a divide between the student and parents‟ 

perceptions with that of the staff members‟.  These are all areas which needed to be 
addressed in the selection of an intervention model. 

Century‟s academic results evidence the need for continued effort with CAHSEE 
proficiency, understanding of the California standards, as well as improved graduation 
rates.  Century has not consistently used the local assessment data to drive instruction 
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or the re-teaching necessary for students to be successful.  English learner 
performance on the assessments must be addressed. 

Saddleback High School:  The focus areas for this site were: 

 Structure and organization 
 Culture and environment 
 Curriculum and instruction 

The site administration calls this focus, “structure and predictability.”  This site 
determined that what was required would be a focus on school culture and environment 
(e.g., a welcoming environment, more collaboration, etc.), as well as curriculum and 
instruction.  All stakeholders at the site requested additional flexibility in scheduling, as 
well as more elective and extra-curricular activities.  In addition, parents and students 
want more feedback on student achievement and progress. 

The site has begun to utilize assessment data to drive instruction and re-teaching, and 
attention to these areas will continue.  English learner and special education subgroups 
are not making adequate progress, and this must be addressed.  These were the main 
concerns which drove this site to choose the Transformation model. 

Santa Ana High School:  This site chose as their top priorities: 

 Curriculum and instruction 
 Culture and environment 

The major focus has been on curriculum and instruction, but data emphasized a need to 
address a positive, respectful school culture as a top priority.  This included a need for 
building strong relationships with staff, leadership, students, and parents.  Parents and 
students wanted additional opportunities for engagement at the site.  This included 
engaging lesson plans, inclusive meetings, meaningful and timely feedback on student 
learning, and additional extra-curricular activities that further enhance school pride and 
spirit. 

Valley High School:  At this site the top priorities identified were: 

 Staffing and leadership 
 Culture and environment 

There are program options for students at this site, but the input gathered from the 
public forums held at this site indicated a need for addressing the fundamental 
community and student priorities and concerns.  Students expressed safety concerns 
and their desire to have more positive rapport with school staff.  Parents addressed the 
need for more communication and clarity as to the school‟s goals.  There is a dramatic 
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difference between what parents and students expressed as wants and needs, versus 
what the staff expressed as wants and needs. 

Valley High School‟s achievement data shows a need to focus on proper placement of 
students and upholding high expectations for all students.  CAHSEE proficiency rates, 
achievement on the California standards, and graduation rates must be addressed with 
more specificity.  Common assessments are beginning to be administered, though work 
must continue on their utilization and analysis to drive instruction. 

D. Process used for analyzing the data 

Once the data in all three key areas had been gathered, it was reviewed by a 
representative set of teams from throughout the district.  This included: 

 District Restructuring Team 
 District Instructional Leadership Team (DILT) 
 District advisory council (DAC) 
 District English Learner Advisory Council (DELAC) 
 Staff at all six PLAS sites 
 School Site Councils at each PLAS site 

These teams were provided with the following documents which focused the analysis: 

 Summaries and transcriptions of 
o Student Achievement Data 
o Adult Action Data 
o Input from public forums 

 School Profile Data which includes 
o All school demographics 
o Accountability and assessment data 

 Specific data questions and driving questions to support the eventual 
development of the site plan. 

The Board of Education was also provided all the aforementioned documents for review 
and met on the following dates to deliberate and discuss this data: 

 April 13 and 27, 2010 
 May 11, 2010 

The summaries and findings from each of these team‟s meetings along with their 
recommendations for an intervention model were then forwarded to the Board of 
Education for review and final recommendation on May 11, 2010. 
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E. Findings on the use of state adopted, standards-aligned materials and 
interventions 

Once the student achievement data and input from the public forums had been 
gathered, summarized and transcribed, it became clear that there were several areas of 
concern which contributed to the eventual selection of the Transformation intervention 
model. 

A common concern across all PLAS sites was the need for effective implementation of 
the state adopted, standards-aligned materials.  All sites were utilizing the materials; 
however, the data from both local and state assessments along with teacher input 
gathered at public forums indicated that the effectiveness of the implementation was 
sorely lacking.  The student achievement data, adult action data and input from the 
public forums all indicated that there was an immediate and urgent need for: 

 A greater variety of professional development (PD) opportunities to support 
effective instructional strategies, practices and interventions needed to improve 
student achievement 

 More collaborative time to 
o Review and refine district content curriculum pacing guides 
o Use data to identify and implement instructional needs 

 Increase instructional time with students who are most in need of academic 
interventions 

Together, these findings on the use of state adopted, standards-aligned materials and 
interventions contributed greatly to the selection of the Transformation model of 
intervention across all six PLAS sites. 

F. Summary of common themes found through the process 

Upon a cross examination of the information gathered at all thirty public input meetings 
with parents, community members, staff and students, some common threads of 
concern became very evident with each group of stakeholders across all six sites.  
These common concerns provided valuable insight in the selection of an intervention 
model. 

Parents and Community Members:  Among the input gathered from this group of 
stakeholders, there were three over-arching, common requests: 

 More educational options for their children (e.g., flexible scheduling, specialized 
programs) 

 More opportunities for engagement in academic, social-emotional and extra-
curricular activities 
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 Improving safety in the school and surrounding community 

Students:  This group of stakeholders was particularly concerned about relationships.  
In particular, their concerns focused on: 

 Relationships among school staff 
 Relationships of staff with students and parents 
 Relationships between students 

Staff:  Common threads of concern woven into the responses provided by teachers and 
site staff included: 

 Additional support with discipline 
 Need for better communication and collaboration between administration and 

staff 

These common themes became the interlocking puzzle pieces which revealed the 
whole picture of the intervention model eventually selected to address these needs:  
The Transformation model. 
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ii. Selection of the Intervention Model 
Process:  Data collected for the needs analysis was reviewed by a number of 
leadership teams representing a broad spectrum of stakeholders.  This collection of 
teams included the: 

 District Restructuring Team 
 District Instructional Leadership Team (DILT) 
 District advisory council (DAC) 
 District English Learner Advisory Council (DELAC) 
 Staff at all six PLAS sites 
 School Site Councils at all six PLAS sites 

Great care was taken to ensure that the protocols involved in the process of selecting 
the intervention model emphasized a safe and comfortable environment in which all 
stakeholders could share their beliefs, concerns and comments.  It was important that 
each member of these stakeholder teams knew that their input would be heard and 
heeded in the process of selecting an intervention model. 

A graphic representation of the selection process employed is shown below: 

 
  

Confounding Variables 
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Rationale:  Once the restructuring team had completed the process of conducting the 
needs analysis, the selection of the Transformation model was made by all 
stakeholders across all six identified schools.  It was clear that the structure of this 
model, over all others, addressed the common and individual needs identified by each 
of the schools in the needs analysis including: 

 Developing and increasing teacher and school leader effectiveness 
 Comprehensive instructional reform 
 Increasing learning time 
 Creating community oriented schools 
 Providing operational flexibility and sustained support 

Developing and increasing teacher and school leader effectiveness:  Staff effectiveness, 
including methods of instruction and the ability to develop rapport and structure for 
students was one of the most striking findings of the public forums held at each site.  
The Transformation Model provides an opportunity to improve teacher effectiveness 
through: 

 Evaluation 
 Professional development 
 Incentives for extending the professional day 
 Allows the district to address transfers, as noted in the current contract, as an 

appropriate response to teachers not improving students‟ achievement. 

The feedback gathered in the needs analysis process showed the need for more 
collaboration with parents and staff.  Developing and increasing teacher effectiveness 
was evident from all student achievement, adult action, and focus group input data.  
Table 7 represents data collected from the parent, teacher, classified staff, and student 
annual survey conducted in the fall 2009.  These results reflect the effectiveness of 
leadership at these schools.  The small number of respondents at these sites is 
evidence of apparent apathy and perhaps weaknesses in the effectiveness of their 
avenues of communication at these sites. 

Table 7:  Annual Survey Results on Leadership at the School 

   
Students Parents Teachers Staff 

 
  

# Mean # Mean # Mean # Mean 

The Principal 
provides effective 
leadership for this 

school. 

Century   620 2.93 103 3.36 52 2.77 12 2.92 
Saddleback   309 3.01 81 3.12 2 4.00 1 4.00 
Santa Ana   1,274 2.93 220 3.17 72 2.67 17 2.65 
Valley   518 3.14 109 3.31 36 3.31 8 2.75 
Sierra   480 3.28 273 3.47 0 -- 0 -- 
Willard   568 2.99 165 3.33 1 4.00 1 4.00 

Mean: 1 = Strongly Disagree, 2 = Disagree, 3 = Agree, 4 = Strongly Agree 
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The district evaluation of certificated staff, which is based on the six California 
Standards for the Teaching Profession, requires that teachers select three standards 
and one component of standard six for their evaluation.  As such, increasing teacher 
effectiveness through a more rigorous, transparent and equitable evaluation system is 
not only needed, but requested by parents, students and administrators.  Feedback 
from students, such as, “teachers need a well-planned calendar for everyday” and 
“teachers should interact more with students during class” and parents saying, 
“teachers need better control inside the classroom” or “teachers should present more 
engaging lessons” are all evidence of classroom instruction that cannot be addressed 
by the current evaluation system.  Students mentioned the need to evaluate and 
interview their own teachers.  Less than one-third of teachers select standard five, 
which is utilizing data to address student achievement on their evaluation.  As a result, 
student growth, assessment data, and performance throughout the year are seldom 
addressed on evaluations. 

Working closely with the certificated bargaining unit through the collective bargaining 
negotiation process, the district is working to transform the evaluation system into a 
process which incorporates student data, observation-based assessments, and 
professional practices implemented throughout the whole year, rather than just one day.  
The opportunity to reform the current evaluation system (ES) outlined in the 
Transformation model provided the means to support the district‟s current efforts to 
improve the evaluation system and address the issues which arose from the needs 
analysis. 

The ability to identify and reward effective school leaders, teachers and other staff who 
have helped to facilitate positive student achievement (IRR) afforded in the 
Transformation model is a tangible means to support the changes recommended by 
staff, students, parents and community members expressed in the public forums.  
Conversely, although admittedly not as positive as rewarding, the ability to remove 
individuals who, after having been provided ample opportunities to improve their 
professional practice, have not done so, also supports the recommendations expressed 
by students, parents and community members in the public forums. 

Finally, the replacement of the principal (RP) who led the school prior to the 
commencement of the Transformation model supports the overall sense of the need for 
thorough and comprehensive reform which was a common theme throughout the entire 
needs analysis process. 

Comprehensive instructional reform:  The urgent and immediate need for 
comprehensive instructional reform was a common theme expressed in all public 
forums and evidenced as necessary when examining the student achievement data and 
adult action data for all six PLAS sites. 
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In examining the data for all six sites, the results of the ELA 2009-10 Benchmark 
examinations showed that an average of 42% of teachers had students who showed a 
decrease in percent correct from benchmark 1 to benchmark 4.  On the Math 
Benchmark, an average of 17% of teachers had students that showed a decrease in 
percent correct from benchmark 1 to benchmark 4.  Common sense would dictate that 
as students progressed through the school year, they would increase their percent 
correct as they, ostensibly were learning more.  This apparent regression of skills was 
particularly disconcerting. 

Data from end-of Fall Semester grades for the 2009-10 school year showed that the 
following numbers and percentages of teachers gave 60% or more of their students a 
grade of D or F: 

 15 (37%) of teachers at Sierra 
 4 (8%) of teachers at Willard 
 6 (5%) of teachers at Century 
 13 (14%) of teachers at Saddleback 
 11 (8%) of teachers at Santa Ana 
 13 (11%) of teachers at Valley 

For the four high schools, 79% of Grade 12 students have passed the CAHSEE (1,846 
12th graders out of 2,345).  Of the 499 students that have not passed the CAHSEE, 392 
(79%) are English Learners whom the majority are at the Intermediate Level or below 
on the CELDT.  Out of the 499 students that have not passed the CAHSEE, 220 (44%) 
are Special Education students.  Combining the data from student achievement with the 
results of the semester grades and CAHSEE results, there was compelling evidence, 
indeed, that current instructional practices were rife with problems which nothing short 
of comprehensive instructional reform could effectively address. 

A synthesis of the input gathered at the public forums shows a few similar themes at the 
intermediate schools.  Intermediate staff believes students should be able to voice their 
desires, and incentives should be awarded for meeting academic achievement goals.  
Professional development is available and required to provide models of proven 
success in instructional techniques.  There needs to be a culture of cooperative learning 
that is relaxed and non-stressful.  With a predominance of English learners, teachers 
need to emphasize the importance of English language communication and engage 
students in dialogue. 

Intermediate students want teachers to be more fun and to provide interesting lessons 
and projects.  They want teachers to allow for more interaction in the classroom, to stop 
when students don‟t understand, and to provide motivation.  Feedback on assignments, 
appropriate intervention, and more electives are also requested. 



19 
 

Parents want students placed in classes that address their appropriate academic levels 
and want teachers to use different teaching methodologies to address students‟ needs.  
They want teachers to: 

 Communicate more effectively 
 Be more aware of cultural and economic diversity (in particular, sensitivity 

towards the Hispanic culture) 
 Work more effectively with challenged students 
 Not assign homework the night before a test 
 Push students to succeed 

The input from the public forums shows that high school students at the four high 
schools want teachers to be more engaging and to limit the use of lecture-style 
instruction.  Projects and activities should be integrated more often and teachers should 
be more involved in ensuring students understand the lesson.  Students also need 
access to textbooks and technology in the classroom, more tutoring, and more elective 
choices.  Parents want students placed in classes that address their needs and want 
teachers to use different teaching methodologies to address students‟ academic levels.  
They want teachers to be welcoming, to communicate more, and to receive more 
training on classroom management. 

Increasing learning time:  The public forums held separately at each of the intermediate 
schools resulted in similar suggestions regarding the need for increased learning time.  
These suggestions led to the selection of the Transformation model as the intervention 
model which would best address these needs. 

Staff expressed the belief that smaller class sizes along with more utilization of 
technology in the classroom would help.  The understanding was that each of these 
changes would provide more individualized attention and the ability to differentiate 
instruction more effectively.  Some changes to the schedule should also be made, such 
as block scheduling, late start or early start.  There should be a focus on team teaching, 
offering more electives, and better integration of Special Education students. 

Students expressed a desire for shorter classes with more opportunities for a variety of 
classes.  To accommodate this, they suggested that the school day end later. 
Additionally, students would like to see more electives, more security, and a stricter 
policy/discipline on dress code. 

Parents showed considerable interest in more flexible scheduling.  Starting the day later 
and extending the school day to facilitate more instructional time.  They also shared the 
teachers‟ suggestion that class sizes be smaller.  Other suggestions included 
implementing a staggered schedule, and college-like scheduling of classes.  Finally, 
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they expressed their concern for schools to be a safe place for students during these 
extended learning opportunities before and after school. 

Creating community-oriented schools:  Parental involvement has been a priority for 
SAUSD.  To support this goal, the district allocated categorical funds for a Parent 
Coordinator.  This staff person engages the community through a Parent Handbook 
published annually, DAC/DELAC, parent associations, parent education, and family 
involvement activities.  The district participates in an annual Family and Community 
Fair, which brings hundreds of community services and business to one location for one 
full day.  Nearly 1,000 community members have participated for this incredible day.  
The district recognizes that more needs to be done to engage families in the school and 
wants to build upon the successes of current programs and expand them to support 
creating community oriented schools.  The Parent Coordinator will work with the school 
staff and Transformation Director to create a parent involvement policy and opportunity 
program. 

In summarizing the input from the high school public forums, it was found that staff 
believes students should be given a stronger voice in addressing their own needs and 
that attention should be given to working on promoting a more positive attitude about 
education and academic achievement.  Tardiness and absences should be monitored 
more strictly, giving students a “stat” card; putting students on track for different 
programs, and focus on teaching English are a few examples. 

Providing operational flexibility and sustained support:  (See site categorical budget in 
section v.)  Another shared theme which was expressed throughout the needs analysis 
was that any intervention model chosen must provide operational flexibility to the 
instructional programs (IP) offered to meet the needs of the student population.  This 
conclusion was reached after the examination of the student data which reflected the 
effectiveness of current practices and instructional programs. 

Among the data reviewed in the selection process was an examination of the number of 
students at each of the four PLAS High Schools who were credit deficient.  At the end of 
2008-09, 336 (16%) Grade 12 students out of 2,157 were credit deficient.  A theme that 
emerged from the public forums noted that the staff of the four PLAS high schools 
believed that reducing class size and changing the schedule to some kind of block, 
staggered, or rotating schedule would help.  Some schools expressed the desire to offer 
a continuation program within the school.  Other suggestions included offering online 
classes, additional tutoring during lunch and after school, increasing the use of 
technology, and making more programs (e.g. vocational) available.  Providing the option 
of online learning for students who may feel disenfranchised by the traditional high 
school structure was another avenue discussed to address the striking number of 
students who were credit deficient.  Students expressed the desire to change their 
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schedule to a staggered schedule with smaller classes.  They wanted stricter rules 
regarding tardiness and absences, tighter security, more electives, more activities 
during and after school, and credit recovery programs. 

While parents did not wish to change the school structure, they did express a need for 
longer school days, whether starting earlier or staying later.  They, too, joined with the 
students and staff in the need for a safe environment for students during and after 
school. 

As a result of these factors, and a careful review of the data, the Transformation model 
was selected for all six schools.  The schools and district recognized that their current 
processes are not working for all of their students or the families in the community. 
Changes must be made.  The Transformation model provided the best vehicle to 
facilitate these changes. 
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iii. Demonstration of capacity to implement selected intervention models 
 
SAUSD has committed to curricular reform, but as the needs analysis (section i) 
reflects, this alone is not sufficient to realize the comprehensive educational reform 
needed to make the transformational change sought by all the stakeholders in this 
study.   With a new millennium, our schools need to identify a new focus.  For schools to 
truly prepare our students for the competitive market, the need to develop a unique 
identity, or brand, has become not an option, but an imperative.  Therefore, SAUSD‟s 
Transformational reform model will be providing programmatic opportunities beginning 
in the 2010-11 school year and will expand those opportunities in subsequent years. 

SAUSD‟s Transformational reform includes: 

 Extending the student learning time through the after-school program (see 
section vii). 

 Extending the professional day by over 300 hours to work with students, parents, 
and the community.  The contract allows teachers to be paid for additional 
service, based on factor rates.  The SIG funding pays for over 500 certificated 
staff members at these six sites, in addition to their salary to develop and 
implement the transformation activities, which include: 

o Professional development and collaboration on data analysis, reforming 
instructional practice, meeting the needs of English learners and students 
with disabilities, as well as developing enhanced pacing guides and 
common assessments that meet the school‟s curricular focus.  These 
professional development activities, which are outlined in section v are 
based upon the needs analysis of each school. 

o Student services, such as intervention programs, credit recovery, tutorials 
electives, and enrichment activities. 

 Working with the negotiating teams regarding the modification of: 
o Compacts 
o The evaluation process 
o The interview process for new teachers 
o Voluntary and involuntary transfers for those individuals who are barriers 

to change or do not improve student achievement. 
To address this last element regarding transfers, teachers identified as needing 
improvement will be provided a year-long professional development program on 
teacher leadership, as delineated in the required activities of the transformation 
model. (IRR) 
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 Transforming the roles and responsibilities of administrators to include three 
specific functions: 

o Curriculum and Instruction 
o Plant Management and Operations 
o Communication and Community Relationships 

To increase the pool of future principals, assistant principals will rotate duties every few 
years.  Currently, our curricular and instructional leaders are diverted from the 
classroom to address site operations, budget and safety (shown in Table Seven).  The 
transformed administrative team (shown in Table Eight) will provide the principal and 
Learning Director an opportunity to focus their attention solely on classroom instruction 
and student achievement.  The Manager of Business Operations will be responsible for 
the facilities, fiscal services, development of routines and procedures and the plant 
operations of the school.  The Assistant Principal of Student Services, in collaboration 
with the newly appointed Deans of Student Support/Discipline, and Community Liaison 
as well as the counseling teams at each site, will be responsible for:  student placement, 
discipline, and community outreach. 

At these six sites, the current administrative team includes: 

Table 7: Current Administrative Structure 

 

 

 

In the current administrative structure, each assistant principal is assigned their primary 
role (which is listed), in addition to evaluating teachers, curriculum, budget oversight, 
and community outreach. 

  

Principal

Learning Director of 
Curriculum and 

Instruction

Assistant Principal of 
Guidance/Discipline

Assistant Principal of 
Facilities

Assistant Principal of 
Activities 
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Table 8: New Administrative Structure 

The administrative team will be transformed to: 

 

 

The new administrative structure allows the principal to remain focused on classroom 
instruction (with the support of the Learning Director) and oversight of the school, while 
two assistant principals focus on needed programs and services for students and the 
community.  One administrator, the Manager of Business Operations, will be 
responsible for structures and procedures related to the plant, including:  Budget, facility 
maintenance and modernization, operations and classified staff.  The new 
administrative structure provides one additional support person, a Dean of Student 
Support, who will focus on discipline, parental contact, student motivational programs, 
and services to re-engage students in academics. 

 Re-engaging the community through the creation of a Parent Resource Center at 
each site led by the Community Liaison Parent Worker.  This center will provide 
health, legal, and parent education.  In addition, the safety and policing of our 
community is critical.  Each high school will be provided a police sub-station, an 
extension of the district‟s police station. (Section iii, part 6, Culture, Environment 
and Communication Resources) Each school is developing specific programs 
and services to enhance and re-engage families during and beyond the school 
day. 
 

 Developing and implementing a new instructional support model (IP) by each site 
as part of their school plan in order to facilitate 

o Monthly review of student data (SD) by grade level/department with 
instructional goals and lessons as a result to meet achievement goals 
(section ix). 

A monetary award of 15% of the SIG allocation will be divided by the staff and 
leadership at this school for demonstrating success as evidence by the 

Principal 

Learning Director of 
Curriculum and 

Instruction 

Assistant Principal of 
Student Services/ 

Community Outreach 

Assistant Principal of 
Student Activities 

Dean of Student Support 
(beginning in the 2011-12 

school year)  

Manager of Business 
Operations 

Principal Coach 
from external 
partner, Pivot 

Learning Partners 
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achievement goals, graduation requirements, and admission into Institutions of 
Higher Education (IHE).  The award is based on the SIG funding and 
negotiations.  These awards are pursuant to SIG funding.  The district is 
reviewing alternative incentive options for staff in addition to funding. (section iii, 
parts 4 & 5) 
 

 Supporting the Transformation model sites so that barriers are eliminated and 
more flexibility is available in policies, procedures, budget, and time.  The 
Director of the Transformation Department will ensure this occurs, with the 
support of the district restructuring team.  This position will be district funded. 
(section iii, part 3-Leadership and Staffing, part b) 
 

 Supporting the three identified goals of the branding process: 
(1) Remove enrollment boundaries for high schools. 
(2) Create a unique identity that offers distinct and engaging programs for 

varying students at each school. 
(3) Provide students the opportunity to apply and enroll in any of our four high 

schools that match their interests and abilities. 

Each school will select a marketing person to develop a publicity campaign to ensure 
that the initiative takes root in the community.  Responsibility for funding for this service 
will be split by district central and site-level funds.  One member of the Superintendent‟s 

Cabinet will be assigned to each of the six schools to work with the marketing staff to 
ensure the school‟s initiative and successes are emphasized and celebrated. (section 
iii) 

The identity, or “branding,” of each school has been selected by stakeholders and is 
noted below.  Stakeholders will continue to finalize their program identity throughout the 
summer. 

Sierra Intermediate:  The Visual and Performing Arts School.  This is a feeder school 
of Santa Ana HS. 

Willard Intermediate:  The School of Science, Technology, Engineering, Arts, and 
Mathematics School (STEAM).  Willard is a feeder school for Century. 

Century High School:  The High School Science, Business Technology, Engineering, 
Arts, and Mathematics School (STEAM) 

Saddleback High School:  College Preparatory School 

Santa Ana High School:  Visual and Performing Arts Schools 
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Valley High School:  High School Inc., Career Technical Academies 

These four high schools will have open enrollment beginning in 2011-12 following a 
year-long marketing strategy to students and the community.  As long as space is 
available, students will be able to attend any high school.  Once capacity is reached, a 
lottery system will be employed and, if necessary, waiting lists will be created.  This 
lottery system will be modeled on the same process currently employed for our 
fundamental schools. 

Use of SIG funding in conjunction with current funding sources 

District funding allocations as well as the two million in SIG funding for each identified 
PLAS site will be allocated to ensure students and parents have options and 
opportunities to engage in the interventions facilitated by the Transformation model in all 
six schools.  The district recognizes the need to transform these schools with 
sustainable, ongoing resources.  Therefore, the necessary funding to implement direct 
student and parent services will be allocated, irrespective of receipt of the SIG funds. 

The SIG funding requested is to specifically ensure that the building of human capital 
through professional development and community outreach is sustained long-term 
without the need for additional funds.  It is recognized that these are one-time dollars.  
The two million dollar SIG funding will be allocated for extending the learning time of 
students/professional day (approximately nine million) for staff and the remaining 
funding of 10- 30% is allocated for school support services (e.g., student services, 
curriculum coaches, parental re-engagement, and community services, etc.) and 
instructional achievement incentives, with 15%, ($300,000.00) allocated for staff 
development costs. (See budget) 

Funding, although crucial, is not the only resource required to implement the 
Transformation model at these six sites.  Section iii is divided into the following resource 
allocations: 

(1) Central Categorical and General Fund Budget for all six schools and for each school 
individually. 

(2) SIG Funding Allocation by School 

(3) Leadership and staffing 

(4) Curriculum, instruction and professional development 

(5) Assessment System 

(6) Culture, Environment and Communication 
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(1) Central Categorical and General Fund Resources:  The district administration 
has made the decision to pay for the Transformation model resources that provide 
direct service to students and parents.  Currently, each comprehensive high school has 
an operating budget of over 15 million dollars, while intermediate schools have smaller 
operation budgets due to their size.  The district has an obligation to provide the 
additional ongoing programs and support services for parents and students necessary 
to implement this grant and sustain change.  District categorical and general funds will 
be directed to fund student programs at all six schools to expand student options and 
opportunities, such as: 

 After-school programs (ThinkTogether 21st Century) to extend the learning time 
and opportunities for all students at the six sites.  This program includes: 

o Academic support (tutoring) 
o Extra-curricular activities (e.g., fitness, nutrition, art, music, dance, karate, 

field trips, and intra-mural athletics). 

The after-school program is currently in place at Sierra, Willard, Century, and Valley.  
ThinkTogether will be added to the after-school program offerings at Saddleback and 
Santa Ana High Schools for the 2010-11 school year. 

 One classified FTE parent liaison community worker at all six sites (Title III) 
to re-engage the community in the school.  This individual, with the support of the 
senior director of pupil support services will facilitate classes for parenting, 
English, and safety.  In addition, this staff person will coordinate the new parent 
resource center at each site. 
 

 An outreach consultant at each site.  The district will continue to provide one 
outreach consultant to serve each high school and feeder intermediate school to 
support students with attendance, community services, and incentive programs 
for attendance and tardiness.  This staff position was provided beginning in the 
2009-10 school year and will continue as part of the school‟s base staffing.  This 
is one of the Board of Education‟s priorities. 
 

 A director of the district’s new Transformation Department through the 
district‟s categorical funds.  This department and staff are not subject to SIG 
funding. (Description of duties is addressed in section iii Leadership and 
Staffing).  This department will coordinate Teacher on Special Assignment 
(TOSA) work among the six schools. 

  



28 
 

 An administrative coach for all six schools.  This will be facilitated through the 
services of our external partner, Pivot Learning Partners.  The coaching 
partnerships and work began in 2009-10.  It will continue for the Transformational 
leaders at these six sites beginning with the 2010-2011 school year.  This coach 
provides monthly visits to the school to support the administrator in developing 
and maintaining their instructional program.  The coach reviews data with the 
administrator, walks classrooms and provides feedback on walk-through, 
observation, and evaluation data.  The six schools that were identified will have 
additional support from Pivot coaches, including weekly visits with the principal. 
 

 Transformation Advisory Boards.  The district will facilitate a Visual and 
Performing Arts Advisory Board for Sierra and Santa Ana High School and a 
STEAM Advisory Board for Willard and Century, along with a College 
Collaborative Advisory Board to garner community support and partnerships.  
These advisory boards will consist of both internal and external stakeholders, 
including one Superintendent Cabinet member. 
 

 A local assessment question item bank for English-Language Arts, 
Mathematics, Social Studies and Science will be funded through central 
categorical funds.  Teachers at these sites will be responsible for selecting the 
process and questions for the assessment structure at their site. 
 

 Parent and Community Communication Committee.  The district will fund a 
committee to establish and focus the determination of our resources and plans 
for enhanced communication with parents and the surrounding community.  This 
committee will be charged with the responsibility of evaluating and purchasing a 
telecommunication system to supplement and/or eventually replace the current 
district automated phone system.  This committee will be facilitated by the 
Assistant Director of Education Technology. 

The breakdown of activities supported by the district‟s general fund and categorical 
funds are listed below: 

Sierra Intermediate:  

 Instructional art staff to support the implementation of the Transformation model, 
which may include Artists-In-Residence. 

 Coordination of the performing arts program specifically designated for Sierra 
and Santa Ana High. 
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Willard Intermediate: 

 Instructional STEAM staff to support the implementation of the Transformation 
model. 

 Specifically trained counselors will be assigned to this site to address students‟ 

emotional health and fitness. 
 Fitness equipment and facilities to implement STEAM will be provided through a 

joint use agreement between the city of Santa Ana and SAUSD. 

Century High School: 

 Instructional STEAM staff to support the implementation of the Transformation 
model. 

 $750,000.00 for a site technology plan to increase student and parental 
engagement and communication (e.g., net books, iPods, response systems, 
etc.).  The school will develop a plan that includes 25% of the allocation toward 
professional development and the remainder toward classroom innovation, 
hardware, software and infrastructure needs. (Funded primarily by SIG I) 

 Enhanced technology for the 21st Century learning environment, a SMART 
classroom profile, as defined by the current district technology plan.  Funding will 
supply a smart board, projector, audio capability, infrastructure and the computer. 

 Professional development for integrating technology into the curriculum. 
 Computer technician to maintain the hardware. 
 A Police sub-station, an extension of the district police station, will be added to 

the site. 
 Expand the hours of operation at the school‟s media center for extended 

community use (following the Judge Mandel model, explained in section v). 

Saddleback High School: 

 Instructional staff for lower and upper division courses, including electives, to 
support the implementation of the Transformation model. 

 A Police sub-station, an extension of the district police station, will be added to 
the site. 

 One-time allocation for a media lab to support the development of the college 
readiness model. 

 Extend the hours of operation at the school‟s media center for extended 
community use (following the Judge Mandel model, explained in section v). 
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Santa Ana High School: 

 Instructional visual and performing arts staff to support the implementation of the 
Transformation model. 

 Staff will be provided for the coordination of the visual and performing arts 
program specifically designated for Sierra and Santa Ana High. 

 A Police sub-station, an extension of the district police station, will be added to 
the site. 

 Expand Alvin Ailey Dance Institute partnership 
 Saturday programs for credit recovery 

Valley High School: 

 High School Inc. Coordinator 
 ROP and Career Technical Education staff 
 Equipment for the ROP/Career Technical programs 
 A Police sub-station, an extension of the district police station, will be added to 

the site. 
 Expand the hours of operation at the school‟s media center for extended 

community use (following the Judge Mandel model, explained in section v). 

(2)  SIG Funding Allocation per School:  The School Improvement Grant (SIG) 
funding that is awarded will pay for coordination of programs so that development and 
sustainability is guaranteed.  SIG funds will be allocated toward each site: 

Sierra Intermediate: 

 The SIG funding will be utilized to extend the professional day of all teachers to 
support the academic, communication, community outreach and professional 
development of the school. 

 15% of the site‟s SIG allocation will be reserved for teacher incentives (pending 
negotiations) for improved student achievement. 

 Approximately 30% of the SIG funds will be utilized for student support services 
and community outreach along with individual site-specific needs, including: 

 A technology system that allows for teachers to assess and score students 
assessment results immediately (e.g., Grade Cam). 

Willard Intermediate: 

 The SIG funding will be utilized to extend the professional day of all teachers to 
support the academic, communication, community outreach and professional 
development of the school. 
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 15% of the site‟s SIG allocation will be reserved for teacher incentives (pending 
negotiations) for improved student achievement. 

 Approximately 30% of the SIG funds will be utilized for student support services 
and community outreach along with individual site-specific needs, including: 

o Science, Technology, Engineering, Arts, and Mathematic (STEAM) 
Coordinator 

o Simulation software technology for physical education and health  
 A technology system that allows for teachers to assess and score students 

assessment results immediately (e.g., Grade Cam). 

Century High School: 

 The SIG funding will be utilized to extend the professional day of all teachers to 
support the academic, communication, community outreach and professional 
development of the school. 

 15% of the site‟s SIG allocation will be reserved for teacher incentives (pending 
negotiations) for improved student achievement. 

 Approximately 10% of the SIG funds will be utilized for student support services 
and community outreach along with individual site-specific needs, including: 

o Science, Business Technology, Engineering, Arts, and Mathematic 
(STEAM) Coordinator 

 A technology system that allows for teachers to assess and score students 
assessment results immediately (e.g., Grade Cam). 

Saddleback High School: 

 The SIG funding will be utilized to extend the professional day of all teachers to 
support the academic, communication, community outreach and professional 
development of the school. 

 15% of the site‟s SIG allocation will be reserved for teacher incentives (pending 
negotiations) for improved student achievement. 

 Approximately 20% of the SIG funds will be utilized for student support services 
and community outreach along with individual site-specific needs, including: 

o College Preparatory Dean (who works under the Learning Director) 
o 1 TOSA for English-Language Arts 
o Online learning management software to enhance and extend classroom 

learning outside of the school day 
 A technology system that allows for teachers to assess and score students 

assessment results immediately (e.g., Grade Cam). 
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Santa Ana High School: 

 The SIG funding will be utilized to extend the professional day of all teachers to 
support the academic, communication, community outreach and professional 
development of the school. 

 15% of the site‟s SIG allocation will be reserved for teacher incentives (pending 
negotiations). 

 Approximately 10% of the SIG funds will be utilized for student support services 
and community outreach along with individual site-specific needs 

o 1 English-language arts TOSA 
 A technology system that allows for teachers to assess and score students 

assessment results immediately (e.g., Grade Cam). 

Valley High School: 

 The SIG funding will be utilized to extend the professional day of all teachers to 
support the academic, communication, community outreach and professional 
development of the school. 

 15% of the site‟s SIG allocation will be reserved for teacher incentives (pending 
negotiations) for improved student achievement. 

 Approximately 20% of the SIG funds will be utilized for student support services 
and community outreach along with individual site-specific needs, including: 

o Saturday programs for credit recovery. 
o 2 TOSAS for English-Language Arts and Mathematics. 

 A technology system that allows for teachers to assess and score students 
assessment results immediately (e.g., Grade Cam). 

Each of the identified PLAS schools is in the process of building their staff for next year.  
This includes the movement of staff through voluntary and involuntary transfers.  During 
the months of June and July 2010, the newly formed staffs have the opportunity to 
define additional activities and expenditures necessary to ensure the implementation of 
the Transformation model utilizing the 30% of unallocated funding listed above. 

The district restructuring team recognizes that all best-practices of the Transformation 
model require the site to have flexibility in allocating a portion of the resources to 
empower change at the instructional level.  This recognition is why a portion of the SIG 
funds are not allocated in this grant application. 

While the district currently has three Tier I and three Tier II, there are 32 SAUSD 
schools on the Tier three lists.  While the district is not applying for funding today for 
these TIER III schools, it is evident that the district will eventually need additional 
funding to support these schools. 
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The district‟s categorical funds will be utilized to build capacity at these six sites.  The 
goal is that within three years, schools are capable of maintaining these 
transformational practices independent of SIG funding. 

(3) Leadership and Staffing System Resources:  All of the administrators chosen for 
the six transformation model schools were selected based upon their ability for: 

 Getting results 
 Influencing others  
 Willingness to support change 

Principals:  The principals were newly appointed to the school in either the 2008-09 or 
2009-10 school year.  These administrators are proven relationship builders who excel 
at starting and supporting critical conversations.  They are “transformational” leaders, 
per the characteristics of research from the Center for Comprehensive School Reform 
and Improvement.  These leaders are willing to implement new ideas and strategies, 
involve the community and staff, and have proven success.  The six principals are able 
to prioritize responsibilities at their site, while maintaining the district priorities for their 
school as well. 

Transformation Director:  The Director is responsible for providing an objective 
assessment of each site‟s progress toward meeting all goals and objectives within this 
transformation plan.  The Director will report directly to the Superintendent and Deputy 
Superintendent.  Through work with Pivot Learning Partners, one of the district‟s 

external partners, a leadership program was developed (see section vii).  This program 
offers administrator coaches, peer support, staff development, and focused attention at 
the site with administrative mentors.  The district‟s goal is to have a leadership pipeline 
of individuals who will be successful in an urban environment with community needs 
and a large (67%) English learner population. 

The district restructuring team creation will be based on the research What Works 
When by the Center for Comprehensive School Reform and Innovation.  This 
restructuring team, led by the Superintendent and attended by all Cabinet members, 
allows each school to address their needs immediately and efficiently (addressed in 
section i).  In order to provide ongoing support, the six site leaders will meet weekly with 
the district restructuring team (see pg. 2). 

District Transformation Department:  The district is in the process of developing a 
district “transformation” department.  Led by a Transformation Director, this department 
will make weekly visits to these six schools to meet with the administrative team, 
conduct classroom walk-through with administration, and to attend parent and School 
Site Council meetings.  The goal of this department is to supply immediate, direct 
support to these six school leaders by being their lead internal partner.  The director of 
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this department is responsible to ensure that the schools‟ goals are addressed, 
monitored, and barriers are eliminated.  External lead partners will be selected through 
this department, with the support of the district restructuring team (see section iv). 

One of the major goals of this department is to ensure that the district provides proper 
support to exempt the six schools from processes, policies, and time away from their 
site through weekly meetings, rather than meetings with multiple departments 
throughout the week.  In order to ensure classroom instruction is monitored effectively, 
the six principals will be provided an electronic hand-held device to monitor classroom 
instruction during walk-through, observations, and formal evaluations. 

Based on a classroom instruction walk-through rubric created by administrators in 
SAUSD, each teacher will be provided feedback on their instructional practice.  The 
rubric focuses on three areas:  Student achievement will also be addressed at quarterly 
data chats with the site administrator after each district benchmarks/school common 
assessments and CAHSEE and CST.  The district data chats with site administrators‟ 
mirror what occurs between the administrator and teachers, will be facilitated by Cabinet 
and the Transformation Director quarterly. 

Additional Secondary Math and Special Education Teachers:  Santa Ana Unified 
School District expects to hire approximately fifteen secondary teachers in the hard-to-
fill positions in mathematics and special education.  This need for teachers is District-
wide due to openings as a result of retirements, expiration of temporary contracts, and 
reduction-in-force.  In addition, the involuntary and voluntary transfers from the six 
schools will delay hiring for other sites to ensure that the district hires the most 
appropriate candidates for the six schools. 

In addition to signing a district contract, these candidates will also sign a transformation 
school contract agreeing to participate in transformation activities at the site that results 
in academic achievement for students and engagement activities for parents. 

Recruiting Highly Qualified Teachers:  SAUSD strives to recruit the best and 
brightest educators to the district.  This is made possible by the strength of the District‟s 

relationships with the Institutions of Higher Education (IHE) in the surrounding area.  
The Board of Education allocated funding for Higher Education Coordinator at each high 
school.  The Higher Education Coordinators are counselors who work with students to 
instill college-bound behaviors and support the college application process.  These staff 
members at the high schools support students in acquiring financial assistance, 
recommendations, and portfolios.  Parents are educated regarding the college 
admission process through the Higher Education Center.  Field trips to local colleges 
and universities are arranged.  SAUSD personnel sit on several advisory boards such 
as UCI, Argosy and CSUF.  District representatives also participate on panels such as 
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OCTIPIC, TEAC, and et.al.  Beginning Teacher Support and Assessment (BTSA) 
Cluster 5, Special Education Task Force, California Standards of the Teaching 
Profession Revision Task Force. 

Through the active involvement of the District, we are kept keenly aware of networking 
opportunities.  A high priority at SAUSD is to participate in recruitment opportunities of 
those new to the profession as well as interns in both general education and special 
education.  The District also supports those seeking continuing education, as it 
promotes strong relationships and maintains consistency in the learning to teach 
continuum from CDE and the Center for New Teacher Training in Santa Cruz. 

In addition to ensuring that it hires highly qualified teachers, as required by the tenants 
of ESEA, the District is firm in its resolution to hire highly effective teachers and 
administrators.  To address current needs of the District, certain changes will be 
enacted.  SAUSD plans to continue to hold and attend job fairs as a primary method of 
meeting with potential recruits.  As a result of the networking and job fair attendance, 
SAUSD has been able to increase its percentage of highly qualified teachers to 99%.  
All new teachers hired in SAUSD are required to hold a NCLB Certificate of 
Compliance. Subject matter competency is crucial.  However, it does not outweigh the 
importance of teacher effectiveness. 

The interview process will be modified to reveal candidate‟s knowledge and application 
of learning theory.  Previously, applicants had attended SAUSD job fairs and were 
interviewed by a panel of administrators.  Those receiving the highest marks were 
recommended for a second or level II interview.  In looking at what has been previously 
employed in the level II interview with a critical eye, it has become apparent that these 
interview questions may not have been as complex or demanding as necessary to 
determine the effectiveness of the candidate in the critical areas of planning, 
instructional delivery, monitoring of student potential and progress, classroom 
management, and interaction with students as individuals. 

SAUSD will immediately (2010-2011) modify the interview protocol to include an initial 
screening of the candidate by HR personnel through the use of the Teacher Quality 
Index Interview process.  Those candidates that meet the quality indicators for proficient 
or exemplary will proceed to the next level.  In 2010-2011, Level 2 will include a lesson 
simulation.  The proposed changes in the hiring process will allow the District panel to 
make a decision based on observable evidence in conjunction with the results of the 
initial screening.  In July 2011-2012, in order to further authenticate the teaching 
experience SAUSD intends to proceed from the simulation to an actual classroom 
demonstration lesson.  We believe these changes will support the district‟s ability to not 
only hire Highly Qualified teachers, but the most effective teachers for our students, as 
well.  Whether through simulation or demonstration, the new candidates will create and 
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implement a lesson to be taught.  Additionally, these modifications will ensure alignment 
between teacher quality findings and instructional leaders‟ perceptions. 

Another adjustment to the hiring process will be the inclusion of a site specific teacher 
compact that stipulates the professional development, work service, student 
achievement goals, and commitment to set goals and achieve them.  The compact will 
also address the new teacher‟s requirement to participate in the district‟s State 
approved BTSA Induction Credentialing Program.  This compact will be facilitated by 
the site principal and written by the staff at the site.  

(4) Curriculum and Instruction Resources:  In August 2010, the District will 
implement an initial training that will focus on institutionalized processes to include 
Equity Training, Thinking Maps, Project GLAD, and Frontloading as part of its Title III 
Improvement Plan. By 2013, all new hires will also receive a series of trainings on 
District adopted text materials and ancillary program support.  Training is intended to be 
maintained and enhanced through Site level coaches/TOSAs.  This training supports 
the LEA Addendum in the four focus areas of: 

 Differentiated Instruction  
 English Language Development 
 Writing 
 Math 

Teachers new to the district will attend a series of workshops and trainings to equip 
them with effective, research-based instructional strategies to deliver standard-based 
content for English learners appropriate to their respective CELDT levels in August 
2010-June 2013.  Trainers will integrate: 

 Project GLAD, Thinking Maps, and Frontloading strategies. 
 Strategies which can be applied to mathematic content to make standards 

comprehensible for all levels of English learners, beginning through advanced. 

In partnership with Institutions of Higher Education (IHEs) the district will provide 
professional development and training of coaches to develop math teacher leaders to 
work as site coaches or math specialists for grades K-12 teachers at their sites or a 
group of sites within a network.  To ensure that more students are successful in Algebra 
during their 8th grade year, SB 472 training will be required for all elementary teachers 
and secondary level mathematics teachers.  Follow up training will be provided in 
collaboration with our DAIT provider and local IHEs. 

In order to sustain our six schools‟ teacher leaders, beginning in July the instructional 
leadership team, department chairs, and administrators will participate in a six session 
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teacher leader program that is provided through our partnership with Pivot Learning 
Partners. 

The goals of the professional development and teacher coaching include: 

 Defining their roles in the district. 
 Establishing school-wide equity efforts to close the achievement gap. 
 Increasing student achievement. 
 Developing knowledge and skills needed to successfully carry out their roles 

related to teacher professional learning communities. 
 Developing technical skills to lead teacher professional learning communities. 
 Using inquiry to improve instructional practices. 
 Increasing student achievement. 
 Closing the achievement gap. 

The leaders of each department will be asked to participate in the district Curriculum 
Committee and work with their own school committee to revise and evaluate the district 
pacing guides and local assessments.  Currently, teacher leaders in the district develop 
the pacing guides with the support of the Educational Services Department and then 
select the questions for the district benchmark assessments from a standards-aligned 
item bank.  Teachers in the six transformation schools will have the option to participate 
in the district process or they will be given the opportunity to develop and implement 
their own standards-aligned common assessments (at least quarterly) with the support 
of the Departments of Research and Evaluation and Curriculum and Instruction. 

In May of 2010, the district began an algebra teacher coaching support on a voluntary 
basis at Willard and Century.  Teachers of 8th and 9th grade students attended algebra 
professional development training appropriate to their content and student needs.  
Coaching follow up was offered.  Despite it being the end of the school year and in the 
middle of testing, five teachers indicated interest in starting coaching support.  This 
teacher coaching opportunity to enhance instructional practice will be expanded to 
include the other four schools. 

As addressed in section iii, one of the major areas of reform for these schools will be an 
extension of their professional work day, if funded by SIG.  All six schools will have the 
opportunity for department and vertical teaming articulation, as well as direct service to 
students and parents. 

(5)   Assessment System Resources:  The district has funded an assessment and 
management system, Data Director, for the last five years.  This program allows 
teachers and administrators to access demographic, assessment and aggregate results 
for students, classrooms, grades, and schools.  Local assessments, standardized tests, 
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and programs that students participate in are all loaded into the system.  The system 
also provides a standards-aligned item bank.  The Department of Research and 
Evaluation has offered a four-tier professional development program utilizing the 
system. 

 The beginning level is an overview of the system‟s capabilities, as well as access 
to four pre-built reports on standardized tests. 

 The intermediate level training focuses on the reporting and assessment feature, 
as well as the item analysis for local assessments.  Teachers learn how to 
access the data they need, as well as what it means. 

 The advanced level addresses how to build reports, analyze the data to drive 
instruction, and build assessments for classroom use.  The expert level is 
designed for staffs that are power-users and want to create reports using 
Boolean logic, comparison reports, etc. 

Though this program and professional development have been offered, of the staff 
members at these sites who are active users, their skills are at the intermediate level. At 
present, there is a usage of 1-461 logins by users at these sites.  The following is a 
summary of the usage of this assessment resource by sites: 

 Century:  2 users 
 Saddleback:  10 users 
 Santa Ana:  4 users  
 Sierra:  5 users 
 Willard:  3 users 

Given that promoting the continuous use of student data (SD) and using data to identify 
and implement a new instructional program (IP) are essential requirements of the 
Transformation model, this report reflecting the usage of the student data management 
system across the six PLAS sites supports the need for additional training in utilizing the 
assessment and management system.  To address this need, each staff member at the 
six sites, as part of their signed compact, will participate in the next level of Data 
Director training appropriate for them.  The goal is to have all teachers at the advanced 
level by 2013. 

The district-wide benchmark assessments, developed by Intel-Assess are administered 
quarterly.  Sierra and Santa Ana High School have utilized this data to drive instruction.  
Based on the results of the benchmark assessments, professional development from 
the Department of Research and Evaluation staff, as well as the public input forums, the 
staff does not utilize or believe in the benefit of benchmark assessments as a tool for 
instructional support.  The district goal is to provide the staff at the six schools an 
opportunity to choose what standards-aligned assessment they will utilize, but use of an 
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assessment at least four times per year is not an option.  These six schools will select 
local assessments to administer to their students to monitor achievement.  The following 
is a summary of what each of the identified sites have chosen to do to fulfill the 
requirements of utilizing a standards-aligned assessment to monitor achievement: 

Sierra Intermediate and Saddleback High School:  These sites will continue to utilize the 
district benchmark assessments, while enhancing their assessment portfolio with 
common assessments. 

Willard, Century, Santa Ana, and Valley High School:  These sites will utilize common 
assessments that are developed by the teacher leaders, with the support of the Intel-
Assess, standards-aligned item bank. 

 Assessments will be given at least four times a year (e.g., Valley has chosen to 
assess students every six weeks, while Willard assesses monthly). 

 Results of these assessments will be utilized in data chats between the 
administrators, teacher leaders, and staff.  Based on requests from department 
chairs in Social Studies and Science. 

 An item bank for development of assessments for use in social studies and 
science classes will be funded by the district. 

Administrators will check whether lesson plans include frontloading and re-teaching of 
standards which were identified as not yet mastered in the local assessments.  A 
compact between the district and teachers at the six sites will be created to delineate 
specific requirements of staff working at these identified PLAS sites.  The compact will 
include an agreement to: 

 Use the local assessments 
 Participate in data chats 
 Utilize research-based instructional strategies to improve achievement. 
 Work with struggling students, based on these assessments and classroom-level 

data.  The expectation is that all students will make growth on these standards-
aligned assessments. 

 

(6) Culture, Environment and Communication Resources: 

Outreach Consultant:  The data amassed at all six sites from the needs analysis 
indicated a need for the improvement of culture, environment and communication 
amongst students, parents, and staff.  To address this need, the district will provide an 
Outreach Consultant who works with Pupil Support Services Executive Director to: 

 Follow-up on attendance and tardiness issues 
 Create incentive programs 
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 Supervise Saturday School Attendance Recovery 
 Coordinate services with the school police 

Parent Liaison Community Worker and Parent Resource Center:  The district will 
allocate central funds for a Parent Liaison Community Worker at each site.  This staff 
person, along with the district allocated counselor at the site, will provide support to 
parents, training, and connect families to community resources.  The coordination of a 
new parent resource center will also be under this new position‟s purview.  Staff at the 
high schools and Willard Intermediate will be provided Equity Training from a certified 
Equity Trainer.  In addition, training on developing resources by Clay Roberts will also 
be provided in August, with two follow-up trainings. Century has participated in Ruby 
Payne Training.  Schools are participating in the Safe and Civil Schools Initiative.  The 
focus of this initiative is a positive approach to behavior management in the classroom 
and as part of the overall school structure.  In addition, high schools are registered and 
will attend the Positive Behavior Intervention Support Launch Training coordinated by 
OCDE on May 26th, this yearlong professional development. 

Facilities Improvements:  The Assistant Superintendent of Facilities and 
Governmental Affairs is developing a plan to enhance the façade of these school sites 
with the goal of making the facility more welcoming and conducive to student, parent 
and staff interaction.  Glen Earthman in School Facilities in Conditions and Student 
Academic Achievement (2002, p.8-9), states that “Researchers have repeatedly found a 
difference of between 5-17 percentile points between student achievement of students 
in poor buildings and those students in above - standard buildings, when the 
socioeconomic status of a student is controlled.  This research guides the district in 
improving the face and building structures of our schools, and also reminds us of how 
critical a welcoming, beautiful, safe facility is to our community. 

Specific Barriers:  Santa Ana Unified School District opted to serve all of the three Tier 
I and three Tier II schools.  There are obstacles that will hinder progress, but the district 
has accepted this challenge and is addressing the following for these six schools with 
the Santa Ana Educator‟s Association: 

 Working with the negotiating team to address teacher evaluation.  Currently, 
only three California Standards for the Teaching Profession (CSTP) plus two 
strands of standard six of the CSTP are required to be addressed.  The district‟s 

goal is to evaluate staff on all six standards.  Discussions with the Santa Ana 
Educator‟s Association are progressing. 

 Creating new job descriptions for the: 
o Dean of Student Support 
o Director of Transformation 
o Manager of Business Operations 
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Developing a district-wide discipline team:  The data gathered through the needs 
analysis among all stakeholders indicated the need to support the maintenance of a 
safe school environment.  The district is working in conjunction with SAEA to develop a 
district-wide discipline team which would meet weekly and create a district-wide 
progressive discipline policy and plan.  All staff and administration are participating in 
the Positive Behavior and Intervention Supports Program (PBIS) through Orange 
County Department of Education (OCDE).  The district will fund police sub-stations at 
each one of the schools to ensure safety is maintained.  The district‟s Chief of Police is 
a Santa Police Department employee, allowing for cross-agency coordination.  Each 
administrator and office staff person has a dedicated channel of communication to the 
city police through a hand-held radio. 

Enhancing the parent involvement and opportunities:  This was an issue identified 
by all our sites as crucial to re-engaging the community.  The district Parent 
Coordinator, along with the Director of Transformation, and the Public Information 
Officer will work with each school‟s parent leadership to develop a parent involvement 
and opportunities program and compact.  Although widely used at the elementary level, 
our secondary schools need additional and new programs to support families. 

Extending the professional day:  The district is negotiating the factor rate of pay 
which associated with extending the professional day by up to 300 hours a year to work 
with students, parents and the community.  The district will provide services to extend 
the school day through a grant-funded after-school program as well.  SAUSD is working 
collaboratively with the union to come to a mutual agreement and an MOU regarding 
the creating of a compact and payment structure for extending the school day. 

Negotiating with the Educator’s Association regarding transfers:  At present the 
district is working with SAEA regarding transfers for employees who are obstacles to 
change and/or do not improve student performance prior to the start of school in the 
2010-11 school year.  The contract currently states in 11.9.2 that “district-initiated 
transfers caused by curricular modifications and/or other educationally-related needs of 
the District and/or affected schools may be recommended at any time.  Such transfers 
shall not be arbitrary or capricious.”  Rather than impose an involuntarily transfer, the 
district is working with SAEA to carefully define the process surrounding transfers 
associated with the Transformation intervention model, and encourage voluntary 
transfers should the process evolve to that point. 

Maintaining the upkeep of facilities and structures.  This has been an obstacle for 
these six schools, as evidenced by the input from public forums.  The district will 
allocate unrestricted funds for a Manager of Business Operations to address these 
issues.  In addition, the Assistant Superintendent of Facilities will conduct an evaluation 
of each site and work directly with the new manager to ensure a clean, safe, and 
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controlled facility.  Despite the reallocation of deferred maintenance funds to support 
direct classroom instruction, we have been able to continue to provide clean, safe, and 
healthy school environments.  As we transition to a planned maintenance system, the 
ability to continue to adequately maintain our schools will be possible.  With the 
passage of Measure G, a $200 million general obligation bond, we have been able to 
plan modernization, and in the case of Saddleback High School, Santa Ana High 
School, and Sierra Intermediate School, start modernization at each of the schools 
identified.  Utilizing State School Facility Program funds expected for Santa Ana and 
Century High Schools this summer, significant improvements will be undertaken at 
these sites.  Until we receive additional eligible funding from the State for facilities, any 
classroom deficiency affecting instruction will be corrected with local funds. 

Financially supporting the tenants of the transformation model.  Budget constraints 
have been a major concern of our site administrators at these six schools.  The district 
made a decision to allocate central funds to pay for all direct services to students and 
parents that are related to the transformation of the school.  The SIG funding will be 
utilized to pay for the coordination of programs, incentives for staff for extending the 
professional day and improving achievement.  The school administrators have the 
opportunity to meet with the Associate Superintendent of Business Services weekly at 
the district restructuring team meetings to address this standing agenda item. 
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iv. Recruitment, screening, and selection of external providers: 

External Provider at the District Level: 

SAUSD has selected Pivot Learning Partners (PLP) to be the primary external provider 
for technical assistance in helping the district transform both the Tier I and Tier II 
secondary schools identified as “persistently lowest achieving.” 

Pivot Learning was first selected to work in the district to provide coaching and 
professional development to Cabinet members and Directors to bring focus and 
coherence to the district with the multiple initiatives being addressed.  When progress 
began to show at the elementary school level, the district asked Pivot Learning Partners 
to redirect their area of focus to secondary schools. 

In the middle of the 2009-2010 school year, Pivot Learning Partners secured a grant 
from JP Morgan Chase for SAUSD, which allowed one-on-one coaching for four 
secondary schools.  Principals worked with the coaches to enhance their instructional 
leadership skills, especially in the area of classroom observation and increasing the 
learning of 8th and 9th grade students in Algebra.  Other principals learned of the value 
of having a Pivot Learning coach, and the district soon redirected some of its funding in 
order to support a second feeder pattern group of principals. 

In the quest to find the appropriate external provider to help both the school and the 
district implement the School Improvement Grant, SAUSD asked that Pivot Learning 
submit a narrative to underscore why it was an external provider that could deliver 
results for the district.  Particularly significant was the provider‟s track record in working 
to improve student achievement and to narrow the achievement gap of diverse 
subgroups. 

Profile of the External Provider:  Pivot Learning Partners is a nonprofit education 
reform organization with a fifteen-year track record of turning around underperforming 
schools and districts through research-based training and coaching for education 
leaders from the boardroom to the classroom – board members, superintendents, 
central office leaders, principals, and teacher leaders. 

With a key focus on systems change, Pivot Learning‟s combination of professional 
development, individualized, follow-up coaching, and data tools helps education leaders 
at all levels of the system build capacity within their schools and districts to raise student 
achievement and narrow the achievement gap. 

Pivot Learning Partners was founded in 1995 as the Bay Area School Reform 
Collaborative (BASRC) with a $50 million grant provided jointly by the William & Flora 
Hewlett Foundation and the Walter Annenberg Foundation.  BASRC used these grant 
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funds to develop the Cycle of Inquiry model, a data-based decision-making process 
whose effectiveness in improving student outcomes was documented through a five-
year independent study conducted by researchers at Stanford University‟s Center for 
Research on the Context of Teaching (CRC).  On this basis, Hewlett and Annenberg 
provided BASRC with a second round of funding in the amount of $40 million.  BASRC 
was the only one of the Annenberg Challenge sites to demonstrate statistically 
significant improvement in test scores and the only site to be granted a second round of 
funding on this basis. 

With these funds, BASRC embarked on a new imperative to strengthen the focus on 
district-level change, and to build a sustainable business model to scale up the 
program.  In responding to these new challenges, BASRC has always been an 
organization that responds to new challenges and has reinvented itself several times, 
changing its name first to Springboard Schools to reflect a wider presence in California 
when it established regional centers in the Central Valley and Southern California in 
2004 and 2005 respectively, and then to Pivot Learning Partners in 2009 with the 
launch of major district redesign projects. 

Pivot Learning Partners today operates a core District Partner program that consists of 
a statewide network of some fifty districts, in which Pivot Learning Partners has 
demonstrated the most significant impact on student achievement.  Through long-term 
partnerships with districts across California, Pivot Learning Partners brings together its 
core operating principles of research, professional development, and coaching to create 
a customized package of support for district-level and district-wide change.  Analysis of 
data from District Partners has shown that these districts consistently improve at a 
faster rate than the state as a whole. 

Pivot Learning Partners‟ track record in improving schools is equally strong.  In fact, 
Pivot Learning Partners has an excellent record of school improvement for Program 
Improvement schools:  Thirty-eight such schools made safe harbor in 2007-08; and 
nearly 12% of the 113 California schools that exited Program Improvement in 2008-09 
were Pivot Learning Partners schools. 

Process of selecting the External Provider:  The process that was conducted in 
reviewing the merits of the external providers also included having the provider 
delineate the types of support that could be offered to the school and district.  The 
variety of support that Pivot Learning could provide met the needs of Santa Ana Unified, 
particularly because of its already-established dedication and commitment to the district, 
knowledge of the district‟s history and challenges, and research knowledge regarding 
best practices that it can bring to Sierra and Willard Intermediate as well as Century, 
Saddleback, Santa Ana and Valley High Schools. 
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The types of service that Pivot Learning can offer to assist with the Transformation 
Model include:  grant application preparation; planning and delivery of Retreats on Best 
Practices for Transforming Schools and Change Management; Principal/Leadership 
Team Coaching; Teacher Leadership Professional Development; on-going Professional 
Development Support; coaching for District Office Leaders for Transformational Model 
Implementation; Consultant Support for Revision of Teacher Evaluation Process; 
Monitoring of Plan and Student Progress, Survey administration and analysis; and 
Equity Professional Development. 

These services may be used over the 3-year period of the grant; SAUSD will finalize 
their choices when the grant is awarded depending on the need of the district and the 
schools. 

The personnel involved in the selection of Pivot Learning Partners as the external 
provider included the District Superintendent and other key district leaders who have 
worked with the Pivot Learning Project Leads, especially in relation to the new 
concentrated focus on secondary reform and transformation in the district. 

Pivot Learning Partners‟ knowledge of the district‟s leadership and schools is an 
important reason for their selection.  Pivot Project co-leads were asked to serve on the 
DAIT team led by OCDE, so that all services offered by Pivot Learning could be aligned 
with the DAIT goals.  The rigor and research base that Pivot brings to the district will be 
an important factor as we work to dramatically change the environment and the 
leadership in the district at all levels of the system. 

External Provider at the School Level: 

The recruitment, screening and selection of external providers to provide technical 
assistance at the school level will be an important component in effectively using 
outside services to best match and serve the unique needs of each of the six 
persistently lowest achieving secondary schools. 

Recruitment: 

Process: 

1. Select a transformation team at the school level who will assist with recruitment, 
screening and selection of external providers.  Possible members include: 
Principal, Assistant Principals, Learning Directors, Department Chairs, Teacher 
Leaders, Student leaders, representatives from the community or other members 
and district leaders. 

2. The transformation team will be informed of the requirements of the 
Transformation Model having to do with (1) teachers and leaders, (2) instruction 
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and support services, (3) time and support and (4) governance.  The intent will 
be for the process to be connected with other initiatives in the school, be aligned 
to the goals of the school and to have coherence and focus for deep change. 

3. Based on the needs analysis for the school, and the requirements of the 
Transformation Model, the team will determine key qualifications needed by 
school site, for appropriate external providers. (Experience, qualifications, and 
record of effectiveness in providing support for school improvement.) 

4. The team will write a description of the needs and create a request for proposals, 
which includes the desired criteria for selection. 

5. The team will share the request for proposals with potential external providers in 
a variety of ways:  their school web site, the district web site, direct to possible 
providers and word of mouth. 

Screening: 

1. The transformation team will establish a date to review the external provider 
applications. 

2. A screening team will research the choices and make recommendations to the 
selection team using a rigorous process to ensure that the provider meets the 
qualifications set forth by the team as well as the LEA. 

Selection: 

1. The school will put together a selection team consisting of the principal and key 
leaders from the school representing different subject areas and struggling sub-
groups as well as those considered high achieving.  The selection team will also 
have at least one member of the district who has a key role and deep knowledge 
about the Transformation model being used by the school.  The team may also 
include students and/or parents as is appropriate. 

2. The selection team will conduct initial conversations and interviews. 
3. Members of the team will check references of those external providers being 

considered for selection. 
4. The team will reach an agreement on selecting a provider that meets the high 

expectations of the secondary school and then notify the external provider for an 
immediate start date. 

Implementation: 

1. The principal and members of the transformation team will work with the external 
provider to create an implementation plan which includes a clearly defined scope 
of work with a communication plan for progress checks and mid and end of year 
reports. 
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2. At the end of the year, the transformation team will reflect on, evaluate and refine 
the services and process used by the external provider as needed. 
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v. Align other resources with interventions 

The needs analysis conducted for the SIG implementation across all six sites indicated 
the following categories as priorities: 

 Curriculum and instruction 
 Culture and environment 

The Transformation model components which address these priorities are: 

 Use rigorous, transparent and equitable evaluation systems for teacher and 
principals. (ES) 

 Identify and reward school leaders, teacher, and other staff and remove those 
who, after ample opportunities have been provided for them to improve their 
professional practice, have not done so. (IRR) 

 Provide staff ongoing job-embedded professional development. (PD) 

The following narrative will identify the specific resources planned for use in 
implementing the Transformation model.  These resources support the SIG 
implementation while also addressing the weaknesses and areas of concern revealed in 
the needs analysis.  

Continuing Partnerships and Fostering New Partnerships:  High School Inc., the 
branding for Valley High school, is partnered with the Greater Santa Ana Business 
Alliance.  Paralleling this structure, the district restructuring team will work with our 
external stakeholders to recruit key partners for each and every one of our new branded 
schools.  We also intend to increase our partnerships with our local IHEs to support the 
development of business plans at these six schools. 

In 2009-2010, Santa Ana USD formed a Secondary Partnership with: 

 University of California, Irvine 
 Santa Ana College 
 Orange County Department of Education 
 Pivot Learning Partners Systems 

The members of the SAUSD Secondary partnership included: 

 District Instructional Leadership Team 
 Site Principals from each of the 

o Nine intermediate schools 
o Seven comprehensive high schools 
o Three alternative setting secondary sites 
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Refining the roles of the Partnership Teams:  These external partners and district 
partners formed Area Teams.  These teams were vertically aligned by school levels in 
groups of five.  Each Area Team met twice a month at the school sites.  The first 
monthly meeting provided an opportunity to discuss data chats, staff development, or 
ongoing crucial conversations.  The second monthly meeting took place at a member 
site to participate in a classroom walk-through process. 

The walk-through consisted of a beginning meeting in which the site principal chooses 
the focus of the observations.  After visiting classrooms in groups of two or three, the 
Area Team would reassemble to provide data, gathered on a rubric, as to what was 
observed, possible trends, and areas of both strengths and challenges.  Through this 
process, the members were able to practice the roles of coach, collaborator and 
consultant, as well as curriculum supervisor and leader.  Site principals, district staff and 
the external partners were able to gain insight, seek input, and verify best practices in a 
knowledgeable, supportive environment. 

Strengthening the Observation Process:  In 2010-2011, the District Area Teams will 
continue with this successful partnership, with some agreed upon modifications.  The 
District Area Teams, which are comprised of high school administrators, along with their 
feeder intermediate school administrators and two district directors, will continue to 
meet monthly to monitor progress on the non-negotiable achievement and school 
structure goals (addressed in section ix) and to provide peer support during classroom 
walk-throughs. 

In order to assist the teams in observing and analyzing teacher practices more 
effectively, Site Administrators will be trained to use a hand-held walk-through 
monitoring system, following the Association of Supervision and Curriculum 
Development‟s The Walk In program, as an example.  This tool will allow curriculum 
supervisors to collect measurable data monthly and provide feedback in each of the six 
California Standards for the Teaching Profession (CSTP).  At the training, site 
administrators will learn to use the program as well as review or practice how to ask 
reflective questions and suggest ways in which the classroom teacher could more fully 
implement the observed standard or element within the contextualization of the lesson. 
Area Teams will continue to meet monthly for focused classroom observations.  The 
debriefing meeting will include calibrating the use of hand-held devices to be used for 
the walk-through program. 

Identifying Areas of Focus:  Following the initial roll-out and implementation, the use 
of the walk-through monitoring system will be expanded to assist in feedback for the 
teacher.  The reports generated from these walk-through observations will help guide 
the curriculum supervisor in making decisions as to the type of conversations and 
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ongoing professional development that need be conducted to support the teachers in 
their endeavors to effect positive student achievement. 

While all participants of the District Area Team will use the program during team 
observations, site administrators will use it while making weekly observations and 
evaluations as described in the Collective Bargaining Agreement (Article 5.1.1-5.2.1).  
At the end of 2011-2012, an evaluation by site administrators will help drive future 
trainings and direct any modifications that may be needed to increase effective 
observations and evaluations in 2012-2013. 

In addition to the above resource support for the implementation of the transformation 
model, the district is committed to the systematic processes for measuring quality 
instruction and student engagement, including walk-through procedures.  

The use of these resources will address the priorities of curriculum and instruction, as 
well as culture and environment identified in the SIG needs analysis.  By refining and 
strengthening the observation process, sites will have the data needed to: 

 Identify instructional strategies which are contributing to student achievement. 
 Ascertain areas of deficiencies which can be addressed through targeted 

professional development. 
 Provide meaningful and accurate feedback to teachers regarding strengths and 

weaknesses. 

Further, the increased visibility of administration in the classroom facilitated through the 
use of these resources will address the concerns voiced regarding culture and 
environment.  Feedback from the public forums conducted in the SIG needs analysis 
regarding culture and environment included a desire for: 

 More administrative support 
 Increased safety in the classroom and on campus 
 Cultural sensitivity 

While the primary purpose of the administrative observation process is not to police, 
there is certainly a sense of security which can be attributed to the increased visibility of 
an authority figure around campus and in the classroom.  In addition, this increased 
visibility does not replace the need for some training on cultural sensitivity, but again, 
this increased presence has the power to provide a sense of support for both teachers 
and students.  Generally speaking, the presence of an administrator may provide the 
catalyst for culturally sensitive comportment. 



51 
 

Table Nine illustrates the strategies currently being utilized to monitor classroom 
instruction and student engagement, what the next steps are, as well as the timeline for 
these to occur. 

Table 9: Strategies, Systems and Timelines 

Strategies currently in 
Place 

Systems and Activities 
that are being addressed 

Timeline for systems and 
activities 

 Teacher Evaluations are 
based on CSTP 1-6 

 Secondary Partnership 
Area Teams participate in 
monthly classroom 
walkthroughs  

 Secondary Partnership 
Area Teams provide 
coaching through focused 
observations during 
walkthroughs 

 Evaluation forms are 
available on District 
website for review prior to 
observations and 
evaluations 

 Collective Bargaining 
Agreement sustains 
teacher support and 
discipline procedures 

 Compelling Conversation 
Training offered to Site 
Administrators 

 Data Chats 
 Data Director Collection 

and Analysis Training 
offered to Site 
Administrators and staff 

 Weekly modified day 
provided for teacher 
collaboration and sharing 
of best practices and data 
driven instruction at 
intermediate level 

 Administrators direct Dept 
Chairs to implement Data 
chats at twice monthly 

 District does not analyze 
all data collected during 
walkthroughs/ 
evaluation/observations 

 No clearly implemented 
process for feedback 
following walkthrough 

 Inconsistent use of 
Student Engagement 
Rubric 

 Administrators are at 
different levels of 
implementation with 
Compelling 
Conversations 

 Administrators are at 
different levels of 
implementation with 
understanding Collective 
Bargaining Agreement 
(CBA) in regards to 
discipline procedures 

 Not all administrators 
have attended 
Compelling 
Conversations training 

 Administrators/Teachers 
continue to be at 
different levels of 
understanding and 
implementation of Data 
Director 

 No clear, consistent 
process to monitor 
outcomes of department 
meetings 

 Awareness or use of 

 August 2010-2011 Site 
Administrators will be 
trained to use hand held 
classroom walk-through 
program for 
walkthroughs/observation 

 January-June 2011 
Administrators will share 
data with Secondary 
Partnership Area Team on 
a monthly basis 

 Sept. 2011-2012 All 
administrators will use the 
walk-through program to  
create reports/gather data 
and share with Secondary 
Partnership Area Team 

 Sept. 2012-2013 
Administrators will use 
provide reports to teachers 
and Secondary 
Partnership Area Team on 
a quarterly basis 

 Sept. 2010/Feb. 
2011/Sept. 2011/Feb. 
2012 Human Resources 
Department will review 
supportive measures and 
discipline procedures for 
teachers at 
Superintendent‟s Meeting 
for all administrators 

 Mar. 2011 All site 
administrators will attend 
Compelling Conversations 
training 

 Jan. 2012 Compelling 
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Strategies currently in 
Place 

Systems and Activities 
that are being addressed 

Timeline for systems and 
activities 

department meetings 
 BTSA Induction 

Credentialing Program is 
available to all teachers 
who qualify 

 BTSA Support Providers 
serve as coaches, 
consultants, and 
collaborators with 
beginning teachers to 
provide feedback on 
observations, assist with 
new teachers‟ 
„assessment 

 Student Engagement has 
been a District-wide focus 
for the past 4 years 

 District-wide agreement 
on definition of 
“engagement”  

 Observation tools for 
specific strategy or 
content delivery models 
are available 

 SAUSD-SAEA Collective 
Bargaining Agreement 
specifies required hours 
of Buy Back Days to 
promote staff 
development and 
professional growth  

 PAR 
 Lesson Plans are 

required and submitted to 
Site Administration for 
review/approval to ensure 
standards-based 
instruction is conducted 

 Standards being taught 
are posted in the 
classroom on a daily 
basis 

 

observation tools for 
strategy/content delivery 
models is inconsistent 
hindering a proficient 
implementation of the 
strategies 

 Student engagement not 
at complex level at many 
schools 

 Level of student 
discourse in many 
Secondary classes is at 
the lower end of Bloom‟s 
Taxonomy 

 Lesson plans are not 
required or submitted 
consistently across sites 

 Data chats are focused 
solely on data from 
standardized test scores 
and allows for limited 
collaboration 

Conversations coaching at 
Superintendent‟s Meeting 

 2011-2012 Create 
customized Data Director 
reports to drive and 
differentiate instruction to 
meet the needs of all 
learners as evidenced by 
improvement on District 
Benchmarks, CST, and 
CAHSEE 

 Jan. 2011 Create plan to 
require all Department 
Chairs to submit monthly 
agenda and minutes of 
department meetings to 
Director, Ed. Services, 
Secondary Education 

 2010-2011 Successful 
completion of BTSA 
Induction  by Observation 
notes submitted by Support 
Provider 

 2010-2013 Increase task 
demand  and use of 
strategies to increase 
student discourse as 
evidenced by District and 
Site required lesson plan 
format 

 2011-2012 Administrators 
will observe instruction and 
tally student responses and 
interaction based on 
“power zones” and provide 
feedback to teacher  

 2010-2011 Observation 
tools will be used or 
embedded within “The 
Walk in” documentation in 
order to provide teachers 
with feedback 

 2010-2011 Training on the 



53 
 

Strategies currently in 
Place 

Systems and Activities 
that are being addressed 

Timeline for systems and 
activities 

Consistent use of the 
Student Engagement 
Rubric will be provided to 
Site Leadership 

 2011-2012 an analysis of 
rubric data will be used to 
consider challenges and 
growth needs 

 2011-2012 Site 
Administrators and 
Department Chairs will 
develop an instrument to 
look at student 
achievement based on 
department goals shared 
during collaborative 
meetings and train 
department members on its 
implementation 

 2012-2013 Site 
Administrators along with 
Department Chairs will 
implement the instrument 
used to collect and analyze 
data shared at 
Collaborative Department 
Meetings 

 2013 Performance-based 
assessments and multiple 
measures are used to 
determine student progress 
and proficiency 

 2010 Teachers will be 
made aware of specific Site 
expectations regarding 
highly effective instruction 
and use of strategies to 
provide access to core 
content standards and high 
academic vocabulary  
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SAUSD
Persistently Low Performing Schools - Categorical Funds (as of 4/7/10)

Century Valley Santa Ana Saddleback Sierra Willard Total
0000 Unrestricted 8,970,122.36 9,986,524.48 13,301,264.17 8,943,225.06 2,837,381.19 3,407,146.06 47,445,663.32
0006 NJROTC 0.00 0.00 33,900.00 15,050.00 0.00 0.00 48,950.00
0703 School & Library Imprv Blk Grant 78,048.28 79,445.29 131,044.83 111,923.07 65,357.65 68,183.62 534,002.74
0800 CAHSEE 152,280.00 160,176.00 200,643.00 119,761.70 0.00 0.00 632,860.70
0805 SAIT & Corrective Action 370,969.00 0.00 0.00 0.00 0.00 0.00 370,969.00
3010 Title I 499,765.00 522,272.00 668,648.00 369,722.00 190,515.86 276,309.00 2,527,231.86
3011 ARRA Title I 182,892.00 226,434.00 244,696.00 135,303.00 69,720.00 101,117.00 960,162.00
3200 ARRA SFSF 471,827.36 563,171.32 664,031.85 498,848.70 310,980.60 335,362.70 2,844,222.53
3310 Special Ed IDEA 0.00 164,918.00 177,160.00 230,595.00 206,316.00 155,627.00 934,616.00
3313 ARRA IDEA 164,002.75 416,819.28 387,470.94 261,718.07 177,616.61 166,053.68 1,573,681.33
6010 Before & After School Learning 0.00 0.00 0.00 0.00 41,615.88 84,409.48 126,025.36
6286 English Language Acquisition Prg 0.00 0.00 0.00 0.00 60,778.61 160,348.17 221,126.78
6287 English Language Learners Acq 0.00 0.00 92,569.75 0.00 0.00 0.00 92,569.75
6500 Special Ed 743,271.25 1,109,340.04 1,206,176.06 1,108,367.93 648,468.39 678,285.32 5,493,908.99
7090 EIA - SCE 378,134.48 403,024.86 503,980.20 305,852.85 135,204.49 188,370.31 1,914,567.19
7091 EIA - LEP 276,230.19 318,408.47 376,749.22 207,986.89 144,466.85 208,289.86 1,532,131.48
7220 Education Academy 69,120.00 0.00 0.00 0.00 0.00 0.00 69,120.00
7221 Global Business Academy 0.00 89,047.21 0.00 0.00 0.00 0.00 89,047.21
7225 E-Business Academy 74,664.94 0.00 0.00 0.00 0.00 0.00 74,664.94
7400 QEIA 3,030,260.67 0.00 0.00 0.00 1,286,862.22 1,106,855.02 5,423,977.91
8150 RMMA 86,448.44 90,693.56 86,408.72 94,873.88 72,103.60 73,342.92 503,871.12
9010 Smaller Learning Communities 162,657.26 196,458.51 246,181.33 0.00 0.00 0.00 605,297.10
9032 Puente Project II 0.00 5,600.00 0.00 5,600.00 0.00 0.00 11,200.00
9092 HSBC North America Charitable 0.00 0.00 0.00 0.00 2,032.46 0.00 2,032.46
9094 Ed Tech K-12 Voucher 0.00 0.00 82,649.00 0.00 0.00 37,892.00 120,541.00
9097 Developing Communities of Math Inquiry 0.00 0.00 0.00 0.00 0.00 7,100.00 7,100.00
9113 CTE Community Collaborative 4,023.74 0.00 4,023.74 0.00 0.00 0.00 8,047.48
9999 Donations 22,894.08 26,508.71 6,147.25 19.08 32,597.76 1,937.39 90,104.27
    Total 15,737,611.80 14,358,841.73 18,413,744.06 12,408,847.23 6,282,018.17 7,056,629.53 74,257,692.52

Categories
Unrestricted 9,048,170.64 10,065,969.77 13,466,209.00 9,070,198.13 2,902,738.84 3,475,329.68 48,028,616.06
Special Ed Related 907,274.00 1,691,077.32 1,770,807.00 1,600,681.00 1,032,401.00 999,966.00 8,002,206.32
Facilities Maintenance Related 86,448.44 90,693.56 86,408.72 94,873.88 72,103.60 73,342.92 503,871.12
Prgs ending 2009-10 or One-time funds 634,484.62 759,629.83 992,862.18 498,848.70 310,980.60 373,254.70 3,570,060.63
Supplemental Categorical Prgs 5,061,234.10 1,751,471.25 2,097,457.16 1,144,245.52 1,963,794.13 2,134,736.23 14,152,938.39
    Total 15,737,611.80 14,358,841.73 18,413,744.06 12,408,847.23 6,282,018.17 7,056,629.53 74,257,692.52

    Total (excluding Facilities Maint.) 15,651,163.36 14,268,148.17 18,327,335.34 12,313,973.35 6,209,914.57 6,983,286.61 73,753,821.40

Table Ten evidences the funding allocations provided to sites through general and categorical funding.  This table 
excludes facilities maintenance dollars. 
 
Table 10:  Persistently Low Performing Schools Categorical and Unrestricted Budget 
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vi. Align Proposed SIG Activities with Current DAIT Process 
 

In May of 2008, the SAUSD was identified as a DAIT district.  As an identified DAIT 
district, SAUSD was charged with the task of creating a plan to identify the needs of the 
district in order to improve student achievement and establish a target population to 
focus resources for the purposes of restructuring their instructional programs. 

The district began the identification process by completing and analyzing the 

 District Assessment Survey (DAS)  
 Least Restrictive Environment (LRE) district data sets 

A data focus group with representatives from all schools conducted a “Data Day” in 
June 2008.  Each school was assigned one of three site level survey tools: 

 The Academic Program Survey (APS) 
 The English Learner School Level Tool Kit 
 The Key Considerations for Students with Disability Survey 

Based on this process, two target student populations were identified as the focus of the 
DAIT restructuring: 

 English learner students 
 Students with disabilities 

Once the target population was identified, three DAIT focus areas were identified to 
meet the needs of students with disabilities as well as the needs of English learners. 
These three DAIT goals are: 

1. Define a K-12 program 
2. Identify every student by name and correctly place each student in a strong ELD, 

Reading/Language Arts, and mathematics program. 
3. Assess, implement, and monitor professional development focused on 

foundational knowledge, instructional delivery, and high expectations. 

An LEA addendum, elaborating and outlining the implementation of the plan, process 
and procedures for meeting the three DAIT goals was created.  The following is a 
summary of the highlights of the LEA addendum in reference to these three goals and 
the alignment of these procedures with the proposed SIG activities: 

1. Define a K-12 ELD program:  SAUSD English learners (ELs) are students with 
unique needs.  Therefore, we need to develop an explicit EL centered instructional 
model, and place all students appropriately (K-12).  SAUSD will provide a defined K-12 
ELD program as a “lens” to focus all instruction. 
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As addressed in section ii, SAUSD will provide administrative support, professional 
development and teacher coaching support to fully implement state approved ELA/ELD 
and math intervention courses.  In addition, a placement criterion has been developed 
by the English Learner Department and English Learner Department (ELD) 
Chairpersons to ensure that students are placed appropriately.  The placement lists are 
available to schools on DataDirector, the district‟s assessment and management 
system.  One of the other findings of the DAIT process was incorrect placement into 
ELA/ELD program five at the high school:  ELA Intensive Intervention for English 
Learners.  This will be addressed through the Assistant Principal of Student Services, 
as well as the ELD Chair. 

2. Identify every student by name and correctly place each student in strong 
ELD, Reading/Language Arts, and mathematics programs:  Special Education and 
English learner students consistently score at the lowest levels of proficiency on the 
California Standards Test (CST) even after six years in the district.  Therefore, we must 
identify these students at every site by name, grade, program, years in district, and 
current support programs available to them. 

SAUSD will provide a comprehensive assessment/data collection plan to re-channel 
resources and structures (programs, interventions, and schedules). 

Utilizing our information and assessment and management system, the district will 
provide each school with student placement criteria and profiles so that all students can 
be placed in the proper courses.  The district office will also provide schools lists and 
profiles of students who need and are required to receive intervention and monitor the 
attendance and progress of these students. 

Alignment of these processes with the proposed SIG activities:  Together, defining 
a K-12 ELD program and correctly placing each student in strong ELD, 
reading/language arts and mathematics programs supports the findings of the needs 
analysis conducted for the SIG by the six sites in addressing the concerns regarding 
successful implementation of state-adopted, standards-aligned curriculum with for all 
students, but in particular, the English learner students and special needs students.  
This includes the SBE approved core English language arts and mathematics materials 
as well as the SBE approved intensive intervention materials for English language arts 
and mathematics. 

3. Assess, implement, and monitor professional development focused on 
foundational knowledge, instructional delivery, and high expectations:  SAUSD 
will provide a coherent, consistent instructional program for all students.  We will 
assess, implement and monitor professional development focused on foundational 
knowledge, instructional delivery, and high expectations for student success. 
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Alignment of these processes with the proposed SIG activities:  This was a 
universally acknowledged priority which was expressed in the input provided from all the 
public forums conducted and was further evidenced in the student data reviewed in the 
needs analysis of the SIG.  Assistance with professional development to provide 
teachers with effective, research-based instructional strategies to meet the needs of the 
English learner students and special education students came up numerous times in the 
summaries of discussions at the public forums.  The professional development, data 
driven instruction and effective instructional strategies outlined in the LEA addendum 
parallel the requirements of the Transformation model selected by the sites as the 
intervention model. 

Alignment with the Transformation model:  All three of these processes from the 
LEA addendum align with the following components of the Transformation model: 

 Use data to identify and implement a new instructional program (IP) 
 Promote the continuous use of student data (SD) 
 Provide staff ongoing job-embedded professional development (PD) 

It is clear that the goals, programs and processes which are in place through the DAIT 
process will not only align with the proposed activities of the SIG intervention model, 
they will enhance, complement and strengthen the educational reform of the 
Transformation model chosen to address the needs of the six PLAS sites. 
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vii. Modify LEA Practices or Policies 

There are, admittedly, obstacles that hinder progress.  However, the district has 
accepted these as challenges to be overcome.  By addressing the following areas 
beginning with these six PLAS schools, the hope is to build capacity district-wide: 

 Revising the teacher and principal evaluation to reflect multiple measures, 
including student achievement data. 
 

 Implementing programs and structures to enhance discipline and safety. 
 

 Extending the professional day for staff. 
 

 Enforcing the transfers of staff not willing or interested to participate in the 
transformation or who do not have the experience or ability to improve student 
achievement. 
 

 Supporting facility maintenance and improvement. 
 

 Providing site flexibility in spending for categorical funds. 
 

 Facilitating a career ladder program to build capacity of leaders who are able to 
transform schools. 

The district is working with the negotiating team to address the evaluation process.  
Currently, it requires that only three, plus two strands of standard six of the California 
Standards for the Teaching Profession (CSTPs), be addressed.  The district‟s goal is to 
evaluate staff on all six CSTPs.  An agreement with SAEA is near completion (based on 
contract stipulation 11.9.2). 

As addressed in section i of the needs analysis, student discipline and safety is a major 
concern for all stakeholders.  The district developed a K-12 discipline committee in 
collaboration with SAEA to meet weekly to create a district-wide progressive discipline 
policy and plan. 

All staff and administration at the six schools are participating in the Safe and Civil 
Schools Initiative.  These trainings occur at their sites during staff meetings throughout 
the school year.  In coordination with both bargaining teams, the school police chief, 
officers in the field, and the Director of Risk Management, a monthly meeting is held to 
ensure that school safety issues are addressed before issues arise and the plan to 
monitor safety is maintained. 
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Teams from the six schools are participating in the Positive Behavior Intervention and 
Support (PBIS) through the Orange County Department of Education.  This institute 
provides staff a tool to analyze their behavior procedures in the classroom and develop 
routines and structure that can be instituted school-wide.  Police sub-stations will be 
added to all four high schools, which will extend the school‟s police services and provide 
more on-campus visibility.  In addition, over the next five years, SAUSD will adjust the 
structure of safety officer positions. 

The district is currently working with the union on an agreement to provide remuneration 
for the extension of the professional day required in the transformation model.  At 
present, the district has planned to provide an hourly rate based upon Factor A of the 
collective bargaining agreement.  This is an issue which continues to be addressed with 
the bargaining team.  The teacher contract calls for a high hourly pay structure.  This 
would severely limit the hours to be provided, and is simply not fiscally feasible.  This 
may impact the number of teachers requesting a transfer.  If this does occur, it is a 
scenario which the district is prepared to handle. In addition, the district will provide 
alternate opportunities to extend the school day through the 21st Century Grant: 
ThinkTogether. 

The district contract currently states in 11.9.2 “District-initiated transfers caused by 
curricular modifications and/or other educationally-related needs of the District and/or 
affected schools may be recommended at any time.  Such transfers shall not be 
arbitrary or capricious.”  The district is working to transfer employees who choose not to 
work at the six transformation schools for the 2010-11 school year.  Voluntary transfers 
will be highly encouraged by site principals defining expectations. 

SAUSD believes that parents are a crucial component to student achievement. In the 
last decade, the district has offered a series of trainings and programs designed to 
support parent involvement in the schools.  Parents have participated in leadership 
development programs designed to enhance parents‟ skills in being effective advocates 
for their children and participate actively in advisory committees, volunteering and in 
decision making capacity.  Topics of these programs have included: 

 Family Reading 
 Family Math 
 Effective Discipline 
 Effective Communication Skills 
 Conflict Resolution 
 Computer Literacy 
 Home Finances 
 Information on College Opportunities and Requirements 
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 Financial Aid for Students 

Immigrant parents have received information about the School System in the United 
States, the structure of the Santa Ana Unified School District, child development at 
various stages, introduction to classroom structure and organization, introduction to 
content standards, and strategies to support Elementary, Intermediate and High School 
students at home. 

For the last fifteen years the District has offered an Annual Parent Conference and 
community fair.  Transportation, lunch and child care are available at no cost to 
participants.  Average yearly attendance at this Parent Conference has been over 1000 
parents.  Workshops at these conferences included information and training on: 

 Nutrition 
 Self-Esteem 
 Discipline 
 Drugs, Alcohol and Tobacco Awareness and Prevention 
 College Preparation 
 Safety and Violence 
 Conflict Resolution and Mediation 

Padres Promotores de la Educación is a group of highly trained parents who actively 
link parents to school services and deliver information on higher education opportunities 
to the community through non-traditional methods such as home visits, existing 
neighborhood associations, and informal educational dialogues.  To provide strong, 
consistent parent involvement opportunities that go beyond state and federal mandates, 
the district is currently in the process of developing a leadership activities blueprint to 
ensure that parents and members of the community have the opportunity to assist and 
support the educational process of all students.  Joyce Epstein‟s Framework of the 
Types of Involvement will be used as a guide to develop a more comprehensive Parent 
Involvement Plan.  Goals and objectives will be identified under five strands to build 
capacity for involvement and improve student academic achievement of elementary, 
intermediate and high school students. 

In September and October, the District Action Team will recruit staff and create a pool of 
qualified instructors to facilitate and provide parent trainings. District teachers, 
instructional assistants, community workers and outreach consultants will be invited to 
an informational meeting.  Qualified staff will be paid an hourly wage or factor to provide 
parent instruction.  In addition, an MOU will be developed with Santa Ana College 
School of Continuing Education to provide parenting education at no cost to the district.  
Selected staff will be trained to facilitate parent trainings at the different school sites on 
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an as needed basis.  The following steps will be taken to assure the success and 
implementation of these activities: 

 Create a District Action Team for development of a district level Parent 
Involvement Plan. 

 Identify goals and objectives. 
 Develop a one/multi-year district level Parent Involvement Action Plan. 
 Identify and train staff, parents, and community agencies to help conduct 

activities. 
 Distribute schedule of activities and resources to all schools. 
 Evaluate implementation through assessments and data collection. 
 Conduct an annual celebration and report outcome to all participants. 

Facilities upkeep and structure has been an obstacle for these six schools, as 
evidenced by the input from public forums conducted through the process of the needs 
analysis.  The district will allocate categorical funds for a Manager of Business 
Operations to address these issues.  In addition, the Assistant Superintendent of 
Facilities will conduct an evaluation of each site and work directly with the new business 
operations manager to ensure a clean, safe, and controlled facility. 

As the district transitions to a planned maintenance system, the ability to continue to 
adequately maintain our schools will be possible.  With the passage of Measure G, a 
$200 million general obligation bond, we have been able to plan modernization, and in 
the case of Saddleback High School, Santa Ana High School, and Sierra Intermediate 
School start modernization, at each of the schools identified.  Utilizing State School 
Facility Program funds expected for Santa Ana and Century High Schools this summer, 
significant improvements will be undertaken at these sites.  Local district funds will be 
utilized to address any classroom deficiency affecting instruction until we receive 
additional eligible funding from the State. 

Budget constraints have been a major concern of our site administrators at these six 
schools.  The district made a decision to allocate central funds to pay for all direct 
services to students and parents that are related to the transformation of the school.  
The SIG funding will be utilized to pay for the coordination of programs, incentives for 
staff for extending the professional day and improving achievement. 

The school administrators have the opportunity to meet with the Associate 
Superintendent of Business Services weekly at the district restructuring team meetings 
to address the standing agenda item of budget constraints.  To support the successful 
implementation of the transformation model at these six sites, a rather bold and creative 
decision was made:  Rather than utilizing the budget available to find out where funds 
are necessary, the Cabinet, along with the Director of Transformation and the site 
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administrators of these six schools will identify the need and ensure that money is 
allocated for these purposes.  This change in thinking is partly due to the new Associate 
Superintendent of Business Services, recruited to SAUSD based on his experience with 
urban district renewal and transformation. 

SAUSD requires a career ladder program to build capacity of leadership.  As in many 
urban, high-poverty, high English learner school districts, the demand for principals in 
Santa Ana within the next five years will be dramatic.  The district estimates that it will 
need to recruit approximately 30-40 principals.  Fifty percent of all K-12 administrators 
could be leaving their current administrator role by the 2012-2013 school year.  In the 
high schools alone, 7 of 8 high school principals are near retirement age. 

One of the ongoing concerns in the district is the ability to ensure that there is a pool of 
strong leaders ready to take on the principal role, particularly at schools requiring 
transformation.  Santa Ana‟s Residency for Aspiring Principals (RAP) program will 
identify, develop and support exceptional people to become exceptional instructional 
leaders with the knowledge, skills, and commitment to be successful in urban settings.  
The RAP curriculum will be structured around Pivot‟s three-fold Theory of Action, and 
will utilize the findings summarized in McRel‟s “School Leadership that Works:  From 
Research to Results.” Key content areas for the training will include: 

1) Learning and using best practices in fieldwork assignments. 
2) Using data-based cycles of inquiry with school staff. 
3) Building Professional Learning Communities (PLCs) with staff as a forum for work on 

continuous improvement and a vehicle for building a culture of professional 
accountability. 

4) Implementing performance-based supervision which confronts institutional 
mediocrity. 

Current administrators have reported that they did not really learn the role of principal as 
an instructional leader until they were on the job.  Therefore, there is a heavy emphasis 
in the RAP program on providing candidates with practical, on-the-job experiences four 
days a week.  The RAP training curriculum focuses on understanding case studies, 
conducting classroom visits, building coaching and conferencing skills, shadowing, and 
studying artifacts drawn from Pivot‟s research studies of high-performing, high-poverty 
schools around the state.  Ten Master Principals will be carefully selected in the first 
and second year for Residents to shadow. 

  



63 
 

viii. Sustain the reforms after the funding period ends 

The SIG funding will allow these schools the much-needed funds to shore up current 
gaps (addressed in sections i, ii, iii, v, and vi) created by the extreme budget cuts over 
the past five years.  The grant will reinvigorate the district, Board of Education, and 
associations to look for new and innovative ways to support teachers, structure schools, 
create a staff and administrator compact and improve achievement.  This includes the 
opportunity for monetary incentives based upon improved student achievement as 
outlined in the Transformation intervention model. 

The district‟s new funding allocations support direct services to students and parents at 
these six sites, including additional teaching staff and support services such as: 

 Parent resource center 
 Outreach consultant 
 Community worker 
 Police sub-stations at all high schools 
 Committees for safety, discipline, and advisory panels 

This restructuring evidences SAUSD‟s commitment and ability to sustain the reforms 
after the funding ends. 

The continued efforts to change policy and practice, which began in May 2010 (as soon 
as the SIG details emerged), is representative of the community-wide commitment to 
support the transformation at Sierra and Willard Intermediates, Century, Saddleback, 
Santa Ana and Valley High schools.  In addition to surveying thousands of stakeholders 
through our 2010 parent, student, staff, and administrator surveys, there were over 30 
public forum meetings held at the six schools, with 605 staff members, 487 students, 
and 880 parents and community members participating. 

We cannot and will not let the opportunity for comprehensive reform fall by the wayside.  
The Central Categorical and General Fund Budget and the resources dedicated to 
Leadership and staffing, Curriculum, instruction and professional development, an 
Assessment System, and improving the culture, environment and communication 
outlined in the tenants of the Transformation model ensure long-term sustainability at 
these sites. 

SAUSD intends to implement a waiver to extend the funds through September 30, 
2013.  As described in sections iii and v, SAUSD has a comprehensive plan for 
resources to implement the Transformation model.  These funds and plan will support 
the extension and activities of this model through September 30, 2013. 
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ix. Annual Goals for Student Achievement 

Through the Secondary Partnership Area Teams, each of the six schools have agreed 
to a series of “non-negotiables” and goals to increase student achievement.  Below are 
the goals that all district staff, school administrators, and representatives from Orange 
County Department of Education, University of California at Irvine, Santa Ana College, 
and Pivot Learning Partners have agreed to: 

1. All Algebra I students will raise their CST scaled score by 10 points from the 
previous year‟s math course.  70% of the Algebra I students will earn a letter grade 
of C or better. 
 

2. All students will increase the number of correct answers on the ELA CST  
by an additional ten responses from the previous year.  70% of enrolled students will 
achieve a minimum of a letter grade of C or better in English-Language Arts. 

 
3. High schools will increase graduation rate through decreasing the number of 

students who are credit deficient by 5% each year. 
 

4. Intermediate proficient English learner students will improve their language 
proficiency by one proficiency level each year. 

 
5. Percentage of students at far below basic, below basic and basic performance levels 

will decrease by 10% each year in English-Language arts and mathematics. 

Additionally, students will improve the number correct from local assessment one to the 
last assessment (e.g., pre/post assessment) in all courses. 

As noted in section v and the Implementation Charts, SAUSD developed a monitoring 
plan, timeline and personnel responsible for oversight to ensure annual goals for 
student achievement are met. 

In an effort to support student achievement at these secondary schools, the following 
activities will be enacted to monitor the annual goals: 

(1) Development and maintenance of teacher leadership teams by: 

 Site administrators 
 Pivot Teacher Coaches 
 Director of Transformation 
 District Restructuring Team 
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(2) Creation of reports to monitor progress towards stated goals.  The district will 
create and disseminate data reports specific to the stated goals.  These reports will 
include: 

 Grades: 
o Number and percentage of students earning a C or better in Algebra I. 
o Number and percentage of students earning a C or better in English 

language arts. 
 Graduation rates: 

o Two years‟ comparison of graduation rates to evidence reaching the goal 
of increasing graduation rates by 5% each year. 

 CST scores: 
o Two years‟ comparison of scores to evidence reaching the goal of all 

students at the intermediate level improving their language proficiency by 
a level each year. 

o Two years‟ comparison of ELA and math CST scores to evidence 
reaching the goal of decreasing the percentage of students scoring at the 
basic, below basic and far below basic level by 10% each year. 

(3) Facilitation of data chats and instructional reform with all staff members.  This 
will be monitored through completed reports and minutes of data chats, as well as 
teacher lesson plans.  Instruction based on the data will also be monitored through 
walk-through, student performance on common assessments, and credit recovery for 
students. 

x. Serving Tier III Schools 

While this is currently not an applicable element for the purposes of this report, SAUSD 
looks forward to the opportunity to apply for SIG funding for elementary and the 
remaining district intermediate schools that are on the Tier III list.  A majority of these 
schools are feeder schools to the six transformation schools and will benefit from the 
resources and services to improve student learning facilitated through the 
implementation of the Transformation model. 
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xi. Consultation with relevant stakeholders 

SAUSD and the six identified PLAS schools understand the need for stakeholder input 
in their quest to transform these schools.  Cognizant that this process cannot be done in 
isolation, both the district and site administrators crafted a plan to consult with relevant 
stakeholders through a variety of scheduled meetings.  Although the timeline was short, 
it was critical to gather feedback from these significant groups of people who are an 
integral part of the Santa Ana community. 

Stakeholder groups who were consulted in the public forums, along with the dates when 
these meetings were convened are listed in Table 11.  The attendance sheets for each 
of these meetings are in the appendix. 

Table 11:  Accounting of SIG Public Forum Meetings 

Sierra Willard 
Date  Stakeholders # Present Date  Stakeholders # Present 
4/19 Students 51 4/19 Parents 182 
4/20 Staff 34 4/19 Students 29 
4/21 a.m. Parents 200 4/20 Staff 33 
4/21 p.m. Parents 13 4/20 Parents 182 
   4/22 Students 29 
 

Century Santa Ana 
Date  Stakeholders # Present Date  Stakeholders # Present 
4/12 Staff 114 4/12 Staff 118 
4/19 Staff 114 4/14 SSC 6 
4/21 Students 58 4/20 Staff 100 
4/21 Parents 114 4/21 Staff 100 
   4/21 Students 45 
   4/21 Parents 75 
   4/22 Staff 100 
   5/3 Staff 44 
   5/10 Dept. Chairs 18 
   5/12 SSC  10 
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Table 11:  Accounting of SIG Public Forum Meetings 

Saddleback Valley 
Date  Stakeholders # Present Date  Stakeholders # Present 
4/16 Staff 132 4/14 SSC 14 
4/19 Staff 41 4/14 ELAC 23 
4/20 Students 81 4/19 Staff 107 
4/21 Students 81 4/21 ILT 12 
4/21 Staff 37 4/22 Parents 92 
4/21 ELAC 55 4/23 Students 223 
4/21 Parents 54 5/1 Community 133 
4/22 Staff 39 5/6 ILT 15 
4/22 Staff 182 5/10 ILT 13 
4/28 ILT 16 5/13 ILT 18 
4/28 SSC 6 5/20 ILT 14 
5/3 Dept. Chairs 15    
5/10 Staff 84    
5/17 Staff 72    
5/24 Staff 79    
 

Teachers‟ Association/District Meetings:  April 23, 30 & May 6, 14 & 21 

District Board of Education Meetings:  April 13, 27 & May 11, 25 

DAC/DELAC Meetings:  April 19, 2010 and May 24, 2010 

(The agendas of these meetings, notes, and attendance sheets are included in the 
Appendix of this document). 

Results from all of the stakeholder meetings indicated support of the Transformation 
Model over the other three models.  The parent groups of all six schools were decidedly 
against the Restart or Turnaround models.  Although some voiced that they were 
disillusioned with the school in general, they didn‟t feel that the school should select the 
Turnaround Model or be reopened as a charter school. 

Overwhelmingly, staff members at five of the sites:  Sierra, Willard, Saddleback, Santa 
Ana, and Valley felt that the Transformation Model was the best model for their school.  
At Century, there were some voices among the staff who expressed support for the 
restart model.  However, when considering the voices of all the stakeholders at all of the 
six sites:  Parents, students and staff, the Transformation Model generated the most 
positive feedback of any of the intervention models. 

The Santa Ana Unified School District firmly believes that the selection of the 
Transformation model is the very best choice for all six PLAS sites.  It provides the 
blueprint on which to build the educational reform needed to address the deficits in 
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achievement evidenced in the data analysis and confirmed in the input gathered at the 
thirty public forums conducted in the extensive needs analysis which concluded in the 
selection of this model of reform.  The essential components of the Transformation 
Model which address these needs include: 

 The extension of the professional day 
 The increase and improvement in providing direct services to students and 

parents 
 The enhanced instruction to meet students‟ needs and improve achievement 

These are the components which will provide the catalyst to promote the positive 
change needed to bridge the current achievement gap.  SAUSD is committed to the 
sustaining and maintaining these reforms long after the SIG expires. 

 



SIG Form 4a–LEA Projected Budget 

LEA Projected Budget 

Fiscal Year 2010–11 
Name of LEA:  Santa Ana Unified School District 

County/District (CD) Code: 3066670 

County:  Orange  

LEA Contact: Dr. Cathie Olsky Telephone Number: 714-558-5850 

E-Mail: cathie.olsky@sausd.us Fax Number: 714-558-5773 
  
SACS Resource Code:  3180 
Revenue Object: 8920 

 
 

 
Object  
Code 

 
Description of  

Line Item 

 
                   SIG Funds Budgeted 
FY 2010–11 FY 2011–12 FY 2012–13 

 1000– Certificated Personnel Salaries 120,000. 120,000. 120,000.
 1999 (20,000 x 6 schools x 3 yrs.)  
   
 2000– Classified Personnel Salaries  
 2999   

   
 3000– Employee Benefits 30,000. 30,000. 30,000.
 3999 (5,000 x 6 schools x 3 yrs.)  

   
4000– Books and Supplies  

  4999   
   

 5000– 
    5999 

Services and Other Operating 
Expenditures  

   
6000– Capital Outlay  

 6999   
   

 7310 & 
 7350 Indirect Costs  4,725. 4,725. 4,725.
   

Total Amount Budgeted 154,725. 154,725. 154,725.

Grand Total (3-Year) 464,175. 

 



Sierra Intermediate School 
 

SIG Form 4b–School Projected Budget 

School Projected Budget 
 
Name of School:  Sierra Intermediate School 
County/District/School (CDS) Code:  30666706030415 

LEA:  Santa Ana Unified School District  

LEA Contact:  Cathie Olsky Telephone Number:  714-558-5523 

E-Mail:  cathie.olsky@sausd.us Fax Number:  714-558-5694 
  
SACS Resource Code:  3180 
Revenue Object: 8920  

 
 

Object 
Code 

 
Description of 

Line Item 

 
                   SIG Funds Budgeted 
FY 2010–11 FY 2011–12 FY 2012–13 

1000– Certificated Personnel Salaries 1,253,532. 1,200,752. 1,200,752.
1999   
   
2000– Classified Personnel Salaries  
2999   

   
3000– Employee Benefits 207,460. 197,200. 197,200.
3999   

   
4000– Books and Supplies 183,459. 308,500. 308,500.
4999   

   
5000– 
5999 

Services and Other Operating 
Expenditures 110,000. 110,000. 110,000.

   
6000– Capital Outlay  
6999   

   
   
7370 & 
7380 Transfers of Direct Support Costs 57,063. 57,063. 57,063. 

Total Amount Budgeted 1,811,515. 1,811,515. 1,811,515.

Grand Total (3-Year) 5,434,545 

 



Sierra Intermediate School 
 

SIG Form 4b–School Projected Budget 

School Projected Budget 
 
Name of School:  Willard Intermediate School 
County/District/School (CDS) Code:  30666706061758 

LEA:  Santa Ana Unified School District  

LEA Contact:  Cathie Olsky Telephone Number:  714-558-5523 

E-Mail:  cathie.olsky@sausd.us Fax Number:  714-558-5694 
  
SACS Resource Code:  3180 
Revenue Object: 8920  

 
 

Object 
Code 

 
Description of 

Line Item 

 
                   SIG Funds Budgeted 
FY 2010–11 FY 2011–12 FY 2012–13 

1000– Certificated Personnel Salaries 1,200,752. 1,200,752. 1,200,752.
1999   
   
2000– Classified Personnel Salaries 48,000. 48,000. 48,000.
2999   

   
3000– Employee Benefits 197,200. 197,200. 197,200.
3999   

   
4000– Books and Supplies 308,500. 308,500. 308,500.
4999   

   
5000– 
5999 

Services and Other Operating 
Expenditures  

   
6000– Capital Outlay  
6999   

   
   
7370 & 
7380 Transfers of Direct Support Costs 57,063. 57,063. 57,063.

Total Amount Budgeted 1,811,515. 1,811,515. 1,811,515.

Grand Total (3-Year) 5,434,545 

 



Century High School 
 

SIG Form 4b–School Projected Budget 

School Projected Budget 
 
Name of School:  Century High School 

County/District/School (CDS) Code:  30666703036456 

LEA:  Santa Ana Unified School District  

LEA Contact:  Cathie Olsky Telephone Number:  714-558-5523 

E-Mail:  cathie.olsky@sausd.us Fax Number:  714-558-5694 
  
SACS Resource Code:  3180 
Revenue Object: 8920 

 
 

 
Object 
Code 

 
Description of  

Line Item 

 
                   SIG Funds Budgeted 
FY 2010–11 FY 2011–12 FY 2012–13 

 1000– Certificated Personnel Salaries 1,264,700. 1,264,700. 1,264,700.
 1999   
   
 2000– Classified Personnel Salaries  
 2999   

   
 3000– Employee Benefits 197,300. 197,300. 197,300.
 3999   

   
4000– Books and Supplies 320,000. 320,000. 320,000.

 4999   
   

 5000– 
    5999 

Services and Other Operating 
Expenditures 130,000. 130,000. 130,000.

   
6000– Capital Outlay  

 6999   
   

   
 7370 & 
 7380 Transfers of Direct Support Costs 60,228. 60,228. 60,228.
   

Total Annual Amount Budgeted 1,972,228. 1,972,228. 1,972,228.

Grand Total (3-Year) 5,916,684. 

 



Santa Ana High School 
 

SIG Form 4b–School Projected Budget 

School Projected Budget 
 

Name of School: Santa Ana High School 

County/District/School (CDS) Code: 3066670306357 

LEA: Santa Ana Unified School District  

LEA Contact: Cathie Olsky Telephone Number: 714-558-5523 

E-Mail: cathie.olsky@sausd.us Fax Number: 714-558-5694 
  
SACS Resource Code: 3180 
Revenue Object:           8920  

 
 

Object  
Code 

 
Description of  

Line Item 

 
                   SIG Funds Budgeted 
FY 2010–11 FY 2011–12 FY 2012–13 

1000– Certificated Personnel Salaries 1,224,975. 1,224,975. 1,224,975.
1999   
   
2000– Classified Personnel Salaries 89,250. 89,250. 89,250.
2999   

   
3000– Employee Benefits 231,925. 231,925. 231,925.
3999   

   
4000– Books and Supplies 255,850. 255,850. 255,850.
4999   

   
5000– 
5999 

Services and Other Operating 
Expenditures 110,000. 110,000. 110,000.

   
6000– Capital Outlay  
6999   

   
   
7370 &  
7380 Transfers of Direct Support Costs  60,228. 60,228. 60,228.

   

Total Amount Budgeted 1,972,228. 1,972,228. 1,972,228.

Grand Total (3-Year) 5,916,684. 
 



Saddleback High School 
 

SIG Form 4b–School Projected Budget 

School Projected Budget 

Name of School:  Saddleback  High School 

County/District/School (CDS) Code:  30666706030415 

LEA:  Santa Ana Unified School District  

LEA Contact:  Cathie Olsky Telephone Number:  714-558-5523 

E-Mail:  cathie.olsky@sausd.us Fax Number:  714-558-5694 
  
SACS Resource Code:  3180 
Revenue Object: 8920  

 
 

Object 
Code 

 
Description of 

Line Item 

 
                   SIG Funds Budgeted 
FY 2010–11 FY 2011–12 FY 2012–13 

1000– Certificated Personnel Salaries 1,305,250. 1,305,250. 1,305,250.
1999   
   
2000– Classified Personnel Salaries  
2999   

   
3000– Employee Benefits 230,250. 230,250. 230,250.
3999   

   
4000– Books and Supplies 266,500. 266,500 266,500.
4999   

   
5000– 
5999 

Services and Other Operating 
Expenditures 110,000. 110,000. 110,000.

   
6000– Capital Outlay  
6999   

   
   
7370 & 
7380 Transfers of Direct Support Costs 60,228. 60,228. 60,228. 

Total Amount Budgeted 1,972,228. 1,972,228. 1,972,228.

Grand Total (3-Year) 5,916,684. 

 



SIG Form 4b–School Projected Budget 

School Projected Budget 

Name of School:  Valley High School 

County/District/School (CDS) Code:  30666706030415 

LEA:  Santa Ana Unified School District  

LEA Contact:  Cathie Olsky Telephone Number:  714-558-5523 

E-Mail:  cathie.olsky@sausd.us Fax Number:  714-558-5694 
  
SACS Resource Code:  3180 
Revenue Object: 8920  

 
 

Object 
Code 

 
Description of 

Line Item 

 
                   SIG Funds Budgeted 
FY 2010–11 FY 2011–12 FY 2012–13 

1000– Certificated Personnel Salaries 1,322,250. 1,322,250. 1,322,250.
1999   
   
2000– Classified Personnel Salaries  
2999   

   
3000– Employee Benefits 233,250. 233,250. 233,250.
3999   

   
4000– Books and Supplies 246,500. 246,500. 246,500.
4999   

   
5000– 
5999 

Services and Other Operating 
Expenditures 110,000. 110,000. 110,000.

   
6000– Capital Outlay  
6999   

   
   
7370 & 
7380 Transfers of Direct Support Costs 60,228. 60,228. 60,228. 

   

Total Amount Budgeted 1,972,228. 1,912,000. 1,972,228.

Grand Total (3-Year) 5,916,684. 

 



Sierra Intermediate School 1 
 

 

SIG Form 5b–School Budget Narrative 
 

School Budget Narrative 
 
Provide sufficient detail to justify the school budget. The school budget narrative 
page(s) must provide sufficient information to describe activities and costs associated 
with each object code. Include budget items that reflect the actual cost of implementing 
the selected intervention models and other activities described for each participating 
school. Please duplicate this form as needed. 
 
School Name: Sierra Intermediate School 
 

Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

Director of Transformation 
• District Office Administrator Director of 

Transformation will be hired to provide 
ongoing technical assistance and 
support to Persistently Lowest Achieving 
Schools (1/6 of total salary [150,000 per 
year for 3 yrs.] shared by 6 sites 
P.L.A.S. sites) 

(reflected in LEA budget only) Reflected in LEA budget 1300

Manager of Operations 
• Report directly to principal 
• Oversee all non-instructional managerial 

and operational duties which will allow 
Learning Director and Principal to focus 
on Instructional Leadership 

• Oversee all classified staff, facilities, 
budgets, plant usage 

• Operational/physical plant compliance 
• Oversee comprehensive school safety 

plan and site security officers 
• Coordinate all facilities use for Visual 

and Performing Arts events and 
community activities 

130,000 x 3 yrs. 382,500 1300

Benefits 22,500 x 3 yrs. 67,500 3000

Transformational Instructional 
Leadership Team (TILT) 
• School Improvement Grant 
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

Compacts/Site 
• Plans will be developed by a site based 
• Transformation Instructional Leadership 

Team 
• (TILT) to address the needs of the 

students and requirements of the grant. 
• The TILT shall have eight (8) members 

that are elected by the unit members 
from each PLAS site.  The eight (8) 
members shall be selected from: 

One (1) from the English Department 
One (1) from the Mathematics Department 
One (1) from the Science Department 
One (1) from the Social Studies 
Department 
One (1) from the Special Education 
Department 
Three (3) selected as “at-large” members 

50,000 x 3 yrs.

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

127,500 1300

Benefits 7,500 x 3 yrs. 22,500 3000

Visual and Performing Arts Coordinator 
• Works under Principal to coordinate the 

branding, Community partnerships 
• Design, market and implement a VAPA 

site plan 
• Establish a VAPA Advisory Board from 

district and community resources 
• Ensure students are surveyed and 

placed in appropriate electives and a-g 
requirements to pursue VAPA major 
focus 

• Work with Higher Education coordinator 
• Coordinate workshops, assemblies, 

fieldtrips for VAPA students 
• Frequent and ongoing communication 

with community, parents, staff and 
students 

Salary 100,000 x 3 yrs. 306,000 1900

Benefits 18,000 x 3 yrs. 54,000 3000

VAPA Marketing and Community  
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

Communication 
• Marketing and communication budget 

for VAPA 
• Parent Involvement 

5,000 x 3 yrs.

 
 
 
 

15,000 4300

VAPA Advisory Board  
• Recruit from district and community 

resources 
• Use as a resource for the VAPA 

Coordinator 
• Coordinate events for VAPA students 

and programs 
• Partnership with organizations that 

promote the arts 
• Meet monthly to update and discuss 

marketing, resources etc. 
2,000 x 3 yrs. 6,000 

4200
4300

Supplies and Equipment 
• Add visual and performing arts 

equipment and technology to the site for 
use in the productions, exhibits to 
increase visibility and community 
awareness of the VAPA program 

113,126 x 3 yrs. 339,378 4300

Teacher On Special Assignment:  
Mathematics 
• Coach teachers to implement 

professional development received, 
deliver demonstration lessons, and plan 
with subject and grade alike teams 

• Coordinate data analysis/data dialogues 
• Assist in extending school day for 

student 
• Support data analysis, create reports for 

data dialogues to drive instruction 
• Coordinate district assessments 
• Oversee student information system 
• maintain records of program 

implementation 
100,000 x 3 yrs.

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

306,000 1900
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

Benefits 15,000 x 3 yrs. 45,000 3000

Teacher Incentives:  Recruit and Retain 
Staff 
• SIG stipend of $1,000 as a tool to recruit 

and retain effective teachers 
 

50,000 x 3 yrs. 150,000 1100
Teacher Incentives: Student 
Achievement  
• SIG incentive of $1000 based on 

student achievement growth, as decided 
by site Transformation Instructional 
Leadership Team (TILT) and subject to 
ongoing negotiations with teachers’ 
association 
 

50,000 x 3 yrs. 150,000 1100

Benefits 7,355 x 2 x 3 yrs. 41,130 3000

Vertical alignment of instructional 
program to CA academic content 
standards (English Language Arts, 
mathematics) 
Data analysis of core and intensive 
intervention programs 
• Promote the continuous use of student 

data  to inform and differentiate 
instruction in order to meet the 
academic needs of students through 
monthly data chats/data analysis  

• Collaboration to review student data and 
determine intervention implementation 

• Subject and grade alike collaborative 
planning 

• Mandatory professional development 
• Substitutes  
• Release days: 20 days per teacher, 

2010-2011, 20 days-2011-2012, 20 
days-2012-2013  

170,449 x 3 yrs. 511,348 1100

Benefits 30,000 x 3 yrs. 90,000 3000
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

Teacher Training specific to Classroom 
Management, Behavior, Community 
Connection 
• Provide Safe and Civil School training 

for staff, students and parents to initiate 
a positive and safe student reward 
system.  Research findings indicating 
that successful student academic 
performance depends to a significant 
degree on their social and emotional 
skills, their abilities to pursue their 
educations with a sense of purpose and 
the presence of safe, civil, supportive 
and respectful learning communities.  
These conditions are referred to 
collectively as social and emotional 
learning (SEL). 

• TILT team and staff will assess the 
existence and degree of coordination of 
SEL and related programs, services and 
activities in school. 

70,000 x 3 yrs. 178,500 1100

Benefits 10,500 x 3 yrs. 31,500 3000

Staff Development Consultants 
• Additional Professional Development to 

be determined by TILT contingent upon 
site needs and parent staff student input 
on Needs Assessment.  Professional 
Development options that are not 
provide by the district may be 
considered and approved by the TILT 
and contracted with independent 
consultants 

50,000 x 3 years 150,000 5800

Staff Development: Project GLAD & 
Thinking Maps  
• Project GLAD initial Summer Institutes 

for teachers of the Core (Language Arts, 
Math, Science and Social Studies) that 
consist of 5 days of training during the 
first year of implementation. Provide 3 
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

days of Project GLAD Refresher 
Training for 6-8 teachers during year 
two. 

• Teacher will be trained to use Thinking 
Maps to provide scaffolding for English 
learners and to support critical thinking, 
literacy, and writing in the content areas. 

5,000 x 3 yrs.

 
 
 
 
 
 
 

135,000 1100

10,000 for manuals and materials x 1 yr. 10,000 4300

Staff Development:  Teacher 
Leadership Development 
• Provided by Educational Partner, Pivot 

Learning Systems 
• Site will assign eight teachers from TILT 

(Transformational Instructional 
Leadership Team) to a cohort for 24 
hours of staff development emphasizing 
leadership styles, developing 
relationships, conflict resolution, and 
communication 

• Key team for school transformation plan 
35,000 x 1 yr.

10,000 x 2 yrs. 48,250 1100

Benefits 8,250 over 2 yrs. 8,250 3000

Staff Development:  ELA Intensive 
Intervention 
• Provide additional training for teachers 

on ELA Intensive Intervention curriculum 
and understanding the academic needs 
for differentiated instruction for English 
Learner Students and students at-risk 

20,000 x 3 yrs. 51,000 1100

Benefits 3,000 x 3 yrs. 9,000 3000

Extended Learning Time 
• Students identified as Basic, Below 

Basic or Far Below Basic on CST 
Algebra and English Language Arts will 
be mandated to extend their learning 
time before or after normal school 
hours.  Teachers will be appointed to 
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

teach extended learning time beginning 
mid-September thorough April 
averaging 4 days per week 

150,000 x 3 yrs.

 
 
 

382,500 1100

Benefits 22,500 x 3 yrs. 67,500 3000

Extended Learning time At Risk 
• for at-risk students before or after the 

regular school day, including Saturday 
School 

140,000 x 3 yrs. 357,000 1100

Benefits 21,000 x 3 yrs. 63,000 3000

Extended Learning Time - VAPA 
• Teachers given stipend for extended 

learning opportunities for VAPA 
students in selected genre study classes

• Recruit outside (community) instructors 
to implement programs not occurring in 
master schedule at the site 

100,000 x 1 yr.
200,000 x 2 yrs. 425,000 1100

Benefits 75,000 over 2 yrs. 75,000 3000

Visual And Performing Arts (VAPA) 
Learning Opportunities 
• Incorporate workshops, assemblies, 

fieldtrips into the art programs 
• Annual VAPA exhibit 
• Marketing of Visual And Performing Arts 

Programs 
60,000 x 3 yrs. 180,000 5800

Outreach Consultant 
• Certificated employee  
• Oversee Community Worker 
• Meet with parents to keep them 

informed of school activities, changes, 
answer questions, survey needs 

• Develop home/school connection 
• Act as liaison between parents and 

counselors, teachers, administrators 
• Coordinate Parent Trainings and 
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

workshops that are research base to 
improve participation, communication 
and effectiveness  

• Coordinate areas to be addressed by 
school-level teams: 

• Share leadership for parent 
engagement between school staff and 
parents 

• Make explicit the expectations parents 
and school staff have for each other 

• Develop/clarify policies and practices 
which promote parent involvement 

• Ensure communication between 
parents and schools is two-way 

• Provide professional development for 
school staff and training opportunities 
for parents 

• Increase the quantity and quality of 
face-to-face connections both at school 
and in the community (including home 
visits) 

• Assist in publicizing school’s focus on  
Visual and Performing Arts 

83,000 x 3 yrs.

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

250,000 1900

Benefits 15,000 x 3 yrs. 45,000 3000

Parent Resource Center 
• Create parent room on campus with a 

welcoming climate for networking, 
education and resources 

• Publicize school focus on Visual and 
Performing Arts 

• Provide space for trainings and 
workshops 

20,000 x 3 yrs 60,000 

4000
4300
4400

Parent Involvement / Community 
Connection 
• Monthly Principal Chats to garner 

information and hear concerns 
regarding the site and student 
achievement 
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

• Monthly Parent classes i.e., Parenting, 
Computer and Internet access, 
Academic success plan, Healthy 
Families, Gang Awareness, etc. based 
upon Needs Assessment Surveys and 
Principal Chats 

• Parent Leadership training provided to 
involve more parents in School Site 
Council, ELAC, DELAC, 
Superintendent’s Parent Cabinet and 
other parent groups 

• PBIS (Positive Behavioral Intervention 
and Support) Training for parents 

• Business / Community Leader Strategic 
Partnerships will be developed to hold 
monthly meetings at the site to create 
long term plan to boost student 
achievement 

• Plan with Strategic Partnership team to 
create year-round community activities 
to motivate students to achieve.  
Activities and events to connect school 
with community organizations and family 
outreach 

• Partnership with Santa Ana College and 
UCI to inform school community of  
higher education opportunities and 
informational items (Secondary 
Partnership Teams already established 
to focus on Student Engagement will 
expand to Parent Involvement) 

10,000 x 3 yrs.

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

30,000 
4300
4400

Celebrate Student Achievement 
• Monthly motivational and recognition 

events for all students (including lowest 
performing students) who make slight 
gains 

• Increase parent participation in 
recognition events by honoring parents 
of students who make gains 

30,000 x 3 yrs. 90,000 
4300
4400
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SIG Form 5b–School Budget Narrative 
 

School Budget Narrative 
 
Provide sufficient detail to justify the school budget. The school budget narrative 
page(s) must provide sufficient information to describe activities and costs associated 
with each object code. Include budget items that reflect the actual cost of implementing 
the selected intervention models and other activities described for each participating 
school. Please duplicate this form as needed. 
 
School Name:  Willard Intermediate School 
 

Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

Create Transformation Instructional 
Leadership Team (TILT) 

• SIG Compacts/Site Plans will be 
developed by a site based 
Transformation Instructional Leadership 
Team (TILT) to address the needs of the 
students and requirements of the grant. 

• The TILT shall have 8 members that are 
elected by the unit members from the site 
as determined by the bargaining unit. 

• Meet weekly for site plan implementation. 
• Monitor and adjust plan. 

50,000 x 3 yrs. 127,500 1100

Benefits 7,500 x 3 yrs. 22,500 3000

Provide Project GLAD Summer Institutes 
for teachers of the Core (Language Arts, 
Math, Science and Social Studies) 

• 5 days of training during the first year 
of implementation. 

• Training includes 2 days of an 
overview and 3 days of classroom 
demonstrations, observations and 
coaching. 

• Provide 3 days of Project GLAD 
Refresher Training for 6-8 teachers 
during year two. 

40,000 year 1 
40,000 year 2 68,000 1100

Benefits 6,000 x 2 yrs. 12,000 3000
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

Hire one FTE TOSA (teachers on special 
assignment). 

• One for Mathematics to support and 
strengthen the teacher’s instruction. 

• TOSA will coach teachers, deliver 
demonstration lessons, and plan with 
subject and grade alike teams. Substitute 
teachers will be needed for 
teacher/TOSA conferences. 
 

Salary 120,000 x 3 yrs. x 2 positions 360,000 1900

Benefits 18,000 x 3 yrs. x 2 positions 54,000 3000

Provide Mathematics staff development 
Algebra Essentials, Algebra 1 Intermediate 
Algebra teachers 

• Provide training/workshops regarding 
the integration of technology standards 
with the SBE approved Prentice Hall 
text. 

• Teachers will learn to teach/expose 
students to a variety of learning 
strategies. 

50,000 x 3 yrs. 127,500 1100

• Provide 7 release days (substitutes) and 
buy after school time by using substitute 
teachers to train all mathematics 
teachers to fully implement the CORE 
instructional materials, strategies and 
technology tools.  

•  
100,000 x 3 yrs. 255,000 1100

Benefits 22,500 x 3 yrs. 67,500 3000

Hire District Office Administrator (Director of 
Transformation) 

• Provide ongoing intensive assistance and 
support to Persistently Low-Achieving 
Schools (P.L.A.S.). 

Salary reflected in 
LEA budget only 

Hire Manager – Operations 
• Reports directly to principal. 
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

• Oversees all non-instructional managerial 
and operational duties which will allow 
Learning Director and Principal to focus 
on Instructional Leadership. 

• Oversees all classified staff, facilities, 
budgets, plant usage. 

• Oversees Operational/physical plant 
compliance 

• Oversee comprehensive school safety 
plan and site security 

• Coordinates all facilities use 
130,000 x 3 yrs.

 
 
 
 
 
 
 
 
 
 
 

382,500 1300

Benefits 22,500 x 3 yrs. 67,500 3000

Provide Data Analysis Training  

• Train Department Chairs to led, coach 
and analyzing student data as well as be 
able to plan next steps with teachers in 
their department. 

20,000 x 1 yr. 17,000 1100

• Classroom teachers meet with 
Department Chairs and principal, to set 
annual goals for individual student 
achievement based on prior academic 
performance three times a year during 
the school year prior to parent/ 
student/teacher conference period. 
Release time for teachers. 

• Teachers also meet with students and 
parents to convey a student’s academic 
goals as well as progress related to data 
conferences two times a year. Teachers 
will need substitutes and release days. 

25,000 x 3 yrs. 63,750 1100

• Follow up training to take place each year 
during the first three months of school to 
inform staff regarding new data as the 
prior year’s test results. 
 

20,000 x 3 yrs. 51,000 1100



Willard Intermediate School 4 
 

 

Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

Benefits 23,250 over 3 yrs. 23,250 3000

Hire a Science, Technology, Engineering, 
Arts and Mathematics (STEAM) Coordinator. 

• Works under Principal to coordinate the 
branding, community partnerships,  

• Design, market and implement a STEAM 
site plan. 

• Establish a STEAM Advisory Board from 
district and community resources 

• Ensure students are surveyed and placed 
in appropriate electives and a-g 
requirements to pursue STEAM major 
focus. 

• Work with Higher Education coordinator 
• Coordinate workshops, assemblies, and 

fieldtrips for STEAM students. 
• Frequent and ongoing communication 

with community, parents, staff and 
students. 

 
120,000 x 3 yrs. 382,500 1900

Benefits 22,500 over 3 yrs. 67,500 3000

Hire Outreach Consultant as certificated 
employee under Plant Operations Manager 

• Oversee Community Worker 
• Act as Parent advocate 
• Meet with parents to keep them informed 

of school activities, changes, answer 
questions, survey needs 

• Develop home/school connection 
• Act as liaison between parents and 

counselors, teachers, administrators 
• Coordinate Parent Trainings and 

workshops 
• Assist in publicizing school’s focus on 

Science, Technology, Engineering, Arts 
and Mathematics (STEAM). 

 
Salary 85,000 x 3 yrs. 255,000 1900

Benefits 15,000 x 3 yrs. 45,000 3000
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

Hire Community Worker 
• Classified employee 
• Parent advocate 
• Manage and maintain Parent Meeting 

Room 
• Visit students homes as needed 
• Act as liaison between parents and 

counselors, teachers, administrators 
• Present Educational classes and 

workshops to parents 
 

48,000 X 3 yrs. 144,000 2900

Benefits 14,500 x 3 yrs. 43,500 3000

Establish Parent Resource Center 
• Develop and set up an onsite Parent 

Resource Center to increase parent 
participation and family community 
engagement. 

• Create parent room on campus with a 
welcoming climate for networking, 
education and resources. 

• Publicize school focus on Science, 
Technology, Engineering, Arts and 
Mathematics (STEAM). 

• Provide space for trainings and 
workshops 

• Provide materials and supplies 
 

10,000 x 3 yrs. 30,000 4300

Provide Safe and Civil School training for 
staff, students and parents to initiate a positive 
and safe student reward system. 

• TILT team and staff will assess the 
existence and degree of coordination of 
SEL and related programs, services and 
activities in school. 

• Based on the assessment, teams will 
work with consultant to identify both 
short-term outcomes for the project 
period and long-term outcomes, including 
benchmarks for achievement beyond the 
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

project period. 
• The team will develop standardized 

instruments for local evaluation of the 
school’s progress toward the 
implementation of identified programs, 
services and activities and the 
achievement of identified outcomes. 

• Based on the local evaluations, the team 
will review and revise the long-term 
outcomes after the project period 
 

Extra Duty 30,000 x 3 yrs.

 
 
 
 
 
 
 
 
 
 
 

90,000 1100

Materials 14,000 x 1 yr. 14,000 4300

Provide high-quality professional 
development (subject specific) 

• Aligned with the comprehensive 
instructional program, 

• Designed to successfully implement 
school reform strategies. 

• Teachers will have an annual 
requirement of 20 hours that includes 
staff development. 

 
• Additional teacher time to meet and plan 

with Learning Director and Department 
Chairs. 

 
100,000 x 3 yrs.

• Teachers will participate in an additional 
30 hours of staff development after the 
school year 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

255,000 1100

156,000 1100

Benefits 81,000 over 3 yrs. 60,000 3000

Thinking Maps Training 
• Select teachers will be trained as Trainer 

of Trainers (TOT) to provide Thinking 
Maps training and support to staff 
members. 

• Thinking Maps materials will be 
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

purchased. 
• Thinking Map Trainer of Trainers will 

provide Thinking Maps Training to all 6-8 
content electives (English, Math, Social 
Science, and Science). 
 

30,000 x yr. 1 
74,000 x yr. 2 

 
 
 
 
 
 
 

104,000 1100

Materials 10,000 x 1 yr. 10,000 4300

Provide Extended Learning Time 
• Students identified as Basic, Below Basic 

or Far Below Basic on CST Algebra and 
English Language Arts will be mandated 
to extend their learning time before or 
after normal school hours. 

• Teachers will be appointed to teach 
extended learning time beginning mid-
September thorough April averaging 4 
days per week. 

 
96,786  x 3 years 290,357 1100

Benefits 7,500 x 3 yrs. 66,000 3000

Design and implement Site STEAM Plan 
• Planning Time:  TILT works with Director 

of Technology to develop and implement 
STEAM plan                    
                                        25,000 x 3 years 75,000  1100

• Professional Development:  All staff 
trained on use of new technology, 
instructional strategies incorporating 
technology 
                                        60,000 x 3 years 180,000  1100

• Purchasing Equipment and Supplies 
necessary to facilitate the successful 
implementation of the STEAM plan 
                                              Over 3 years    751,499  4400

Celebrate Student Achievement 
• Monthly motivational and recognition 

events for all students (including lowest 
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

performing students) who make slight 
gains 

• Increase parent participation in 
recognition events by honoring parents of 
students who make gains 

 
15,000 x 3 yrs.

 
 
 
 
 
 

45,000 4300

Establish a STEAM Advisory Board from 
district and community resources. 
 

3,000 x 3 yrs. 7,650 1100

Benefits 450 x 3 yrs. 1,350 3000

Design, market and implement the STEAM 
site plan. 

25,000 x 3 yrs. 75,000 4300

Provide new teacher summer institutes 
• Each year provide teachers new to the 

school a two week summer institute to 
make sure they are trained in the 
following District research approved 
instructional strategies that work with 
English Learners: GLAD, Thinking Maps, 
Frontloading, Equity, Risk Management 
and Technology. 

 
25,000 X yrs. 1 & 2 42,500 1100

Benefits 3,750 x 2 yrs. 7,500 3000

Establish “Achievement Incentives” to be 
shared amongst teachers and staff 

• SIG stipend of $1,000 as a tool to recruit 
and retain effective teacher 

• SIG incentive of $1,000 based on student 
achievement growth, as decided by site 
Transformational Instructional Leadership 
Team (TILT) and subject to ongoing 
negotiations with teachers’ association 

104,000 x 3 yrs. 312,000 1100

Benefits 24,000 x 2 yrs. 54,000 3000
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SIG Form 5b–School Budget Narrative 
 

School Budget Narrative 
 
Provide sufficient detail to justify the school budget. The school budget narrative 
page(s) must provide sufficient information to describe activities and costs associated 
with each object code. Include budget items that reflect the actual cost of implementing 
the selected intervention models and other activities described for each participating 
school. Please duplicate this form as needed. 
 
School Name: Century High School 
 

Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

Director of Transformation 
• District Office Administrator Director of 

Transformation will be hired to provide ongoing 
intensive assistance and support to Persistently 
Lowest Achieving Schools (P.L.A.S.) 
 

1/6 of total salary and benefits x 3 yrs.
Reflected in LEA 

Budget 

Manager of Operations 
• Oversees all non-instructional managerial and 

operational duties which will allow Learning 
Director and Principal to focus on Instructional 
Leadership 

• Oversees all classified staff, facilities, budgets, 
plant usage 

• Operational/physical plant compliance 
 

130,000 x 3 yrs. 390,000. 1300

Benefits 20,000 x 3 yrs. 60,000. 3000

Transformation Instructional Leadership Team 
(TILT)  
• Addresses the needs of the students and 

requirements of the grant. The TILT shall have 8 
members who are elected by the unit members 
from the site as determined by the bargaining unit. 
Members will receive a stipend for implementation 
and monitoring of the SIG plan. 
 

50,000 x 3 yrs. 127,500. 1300

Benefits 7,500 x 3 yrs. 22,500. 3000
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

STEAM Marketing and Community 
Communication 
• Enable site to market to the students, parents and 

community the focus of science and technology 
high school 
 

20,000 x 3 yrs. 60,000. 4300

Technology Resource Teacher (TRT) 
• Hire and retain a well qualified TRT who 

understands how to integrate technology in the 
classroom and across curricular areas.  This 
individual will: 
o Provide staff development and mentoring to 

assist teachers implement technology to its 
fullest capabilities 

o Conduct monthly collaboration and data 
analysis sessions with teacher cohorts to 
monitor and assess the effectiveness of 
technology implementation in the classroom 
 

120,000 x 3 yrs. 306,000. 1900

Benefits 18,000 x 3 yrs. 54,000. 3000

Alternative Courses 
• Create an e-Campus (electronic campus or virtual 

campus) as an alternative instructional program 
• e-Campus will provide e-Course (online courses) 

as an alternate, non-traditional educational option  
and learning model for students who have not 
achieved success in the traditional educational 
structure. 

 
50.000 x 3 yrs. 150,000. 1100

80,000 x 3 yrs. 240,000. 4300
50,000 x 3 yrs. 150,000. 4400

Early College High School Program (ECHSP) 
• Develop an ECHSP in conjunction with the LEA, 

Santa Ana Community College, and the site’s 
TILT to be offered to all students 

• Broaden admission into the ECHSP to  include 
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

ELs and students who are not proficient on CST 
• Create safety nets within ECHSP plan to provide 

students support plan 
• Provide Transportation for students to attend 

Santa Ana College 
 

40,000 x 3 yrs.

 
 
 
 
 
 

120,000. 1100

30,000 x 3 yrs. 90,000. 4300

30,000 x 3 yrs. 90,000. 5100

Teacher On Special Assignment: English 
Language Arts  
• Coach teachers to implement professional 

development received, deliver demonstration 
lessons, and plan with subject and grade alike 
teams. 

• Coordinate data analysis and data dialogues 
• Assist in extending school day for students 

needing credit recovery and / or intensive support 
• Create data report to drive dialogues and 

instruction 
 

120,000 x 3 yrs. 306,000. 1900

Benefits 18,000 x 3 yrs. 54,000. 3000

Teacher Incentives: Recruit and Retain Staff 
• SIG stipend of $1000 as a tool to recruit and 

retain effective teachers  
 

130,000 x 3 yrs. 331,500. 1100

Benefits 19,500 x 3 yrs. 58,500. 3000

Teacher Incentives: Student Achievement 
• SIG incentive of $1000 based on student 

achievement growth, as decided by site 
Transformation Instructional Leadership Team 
(TILT) and subject to ongoing negotiations with 
teachers’ association 
 

130,000 x 3 yrs. 331,500. 1100

Benefits 19,500 x 3 yrs. 58,500. 3000



Century High School 4 
 

 

Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

Teacher training specific to Classroom 
Management, Behavior and Community 
Connection 
• Implement a system of Positive Behavior Support 

and Intervention to eliminate bullying, student 
harassment and to initiate a positive reward 
system. Teachers will be trained on PBIS, ethics, 
communication as well as how to connect with the 
community. 
 

30,000 x 3 yrs.

 
 
 
 
 
 
 
 
 
 

90,000. 1100

20,000 x 3 yrs. 60,000. 5800

Staff Development Consultants 
• Additional Professional Development to be 

determined by TILT contingent upon site needs 
and parent staff student input on Needs 
Assessment. Professional Development options 
that are not provided by the district may be 
considered and approved by the TILT and 
contracted with independent consultants 

 
50,000 x 3 yrs. 150,000. 5800

Extended/At Risk Learning Time 
• Students identified as Basic, Below Basic or Far 

Below Basic on CST Algebra and English 
Language Arts will be mandated to extend their 
learning time before or after normal school hours. 
Teachers will be appointed to teach extended 
learning time beginning mid-September thorough 
April averaging 4 days per week. 
 

300,000 x 3 yrs. 765,000. 1100

Benefits 45,000 x 3 yrs 135,000. 3000

Saturday School Academy 
• For credit recovery purposes, Century High 

School staff will offer additional class time for 
students to make-up course credit – 30 Saturdays 

100,000 x 3 yrs. 255,000. 1100

Benefits 15,000 x 3 yrs. 45,000. 3000
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

Extended Learning Time:  CAHSEE Prep 
• Implementation of additional instructional time for 

CAHSEE prep for students who were not 
successful in passing the CAHSEE 

• 6 week boot camp for CAHSEE prep will enable 
students to receive intensive support in ELA and 
Mathematics 
 

50,000 x 3 yrs. 127,500. 1100

Benefits 7,500 x 3 yrs. 22,500. 3000

Science and Technology Extended Learning 
Opportunities 
• Teachers given stipend for extended learning 

opportunities for students in selected study 
classes. 

• Recruit outside (community) instructors to 
implement enhancement programs not available 
in master schedule at site 
 

100,000 x 3 yrs. 255,000. 1100

Benefits 15,000 x 3 yrs. 45,000. 3000

• Incorporate workshops, assemblies, fieldtrips into 
arts programs 

• Annual science and Tech Fair 
 

10,000 x 3 yrs. 30,000. 1100

20.000 x 3 yrs. 60,000. 4300

30.000 x 3 yrs. 90,000. 5800

Outreach Consultant 
• Oversee Community Worker 
• Parent advocate 
• Meet with parents to keep them informed of 

school activities, changes, answer questions, 
survey needs 

• Develop home/school connection 
• Act as liaison between parents and counselors, 

teachers, administrators 
• Coordinate Parent Trainings and workshops 
• Assist in publicizing school’s focus on science and 
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

technology 
 

82,000 x 3 yrs.

 
 

209,100. 1100

Benefits 12,300 x 3 yrs. 36,900. 3000

Parent Resource Center 
• Create parent room on campus with a welcoming 

climate for networking, education and resources 
• Publicize school focus on Science and 

Technology 
• Provide space for trainings and workshops 

50,000 x 1 yrs.
20,000 x 2 yrs. 90,000. 4300

Parent Involvement 
• Monthly Principal Chats to garner information and 

hear concerns regarding the site and student 
achievement 

• Parent Leadership training provided to involve 
more parents in School Site Council, ELAC, 
DELAC, Superintendent’s Parent Cabinet and 
other parent groups 

• Monthly Parent classes i.e., Parenting, Computer 
and Internet access, Academic success plan, 
Healthy Families, Gang Awareness, etc. based 
upon Needs Assessment Surveys and Principal 
Chats 

• PBIS (Positive Behavioral Intervention and 
Support) Training for parents 
 

20,000 x 3 yrs. 60,000. 

4300
4400
4700

Community Connection 
• Business / Community Leader Strategic 

Partnerships will be developed to hold monthly 
meetings at the site to create long term plan to 
boost student achievement (This will be lead by 
the Plant Operations Manager) 

• Plan with Strategic Partnership team to create 
year-round community activities to motivate 
students to achieve.  Activities and events to 
connect school with community organizations and 
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

family outreach 
• Partnership with Santa Ana College and UCI to 

inform school community of  higher education 
opportunities and informational items (Secondary 
Partnership Teams already established to focus 
on Student Engagement will expand to Parent 
Involvement) 

30,000 x 3 yrs.

 
 
 
 
 
 
 

90,000. 

4200
4300
4400

Celebrate Student Achievement 
• Monthly motivational and recognition events for all 

students (including lowest performing students) 
who make slight gains 

• Increase parent participation in recognition events 
by honoring parents of students who make gains 
 

40,000. X 3 yrs.
 

120,000. 
4300
4400
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SIG Form 5b–School Budget Narrative 
 

School Budget Narrative 
 
Provide sufficient detail to justify the school budget. The school budget narrative 
page(s) must provide sufficient information to describe activities and costs associated 
with each object code. Include budget items that reflect the actual cost of implementing 
the selected intervention models and other activities described for each participating 
school. Please duplicate this form as needed. 
 
School Name: Santa Ana High School 
 

Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

Hire Director of Transformation 
• District Office Administrator Director of 

Transformation will be hired to provide 
ongoing technical assistance and 
support to Persistently Lowest Achieving 
Schools (1/6 of total salary [150,000 per 
year for 3 yrs.] shared by 6 sites 
P.L.A.S. sites) Reflected in LEA budget 1300

Manager Operations 
(Needs Assessment: Focus on safety, 
campus welcoming environment, 
cleanliness, encourage school pride, 
classroom discipline/management) 
• Report directly to principal 
• Oversee all non-instructional managerial 

and operational duties which will allow 
Learning Director and Principal to focus 
on Instructional Leadership 

• Oversee all classified staff, facilities, 
budgets, plant usage 

• Operational/physical plant compliance 
• Oversee comprehensive school safety 

plan and site security officers 
• Coordinate all facilities use for Visual 

and Performing Arts events and 
community activities. 

•  
Salary 130,000 x 3 yrs. 382,500 1300

Benefits 22,500 x 3 yrs. 67,500 3000
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

Create Transformational Instructional 
Leadership Team (TILT) 
• School Improvement Grant 

Compacts/Site 
• Plans will be developed by a site based 
• Transformation Instructional Leadership 

Team 
• (TILT) to address the needs of the 

students and requirements of the grant. 
• The TILT shall have eight (8) members 

that are elected by the unit members 
from each PLAS site.  The eight (8) 
members shall be selected from: 

One (1) from the English Department 
One (1) from the Mathematics Department 
One (1) from the Science Department 
One (1) from the Social Studies 
Department 
One (1) from the Special Education 
Department 
Three (3) selected as “at-large” members 

50,000 x 3 yrs. 127,500 1300

Benefits 7,500 x 3 yrs. 22,500 3000

Visual and Performing Arts Coordinator 
• Works under Principal to coordinate the 

branding, Community partnerships,  
• Design, market and implement a VAPA 

site plan 
• Establish a VAPA Advisory Board from 

district and community resources 
• Ensure students are surveyed and 

placed in appropriate electives and a-g 
requirements to pursue VAPA major 
focus 

• Work with Higher Education coordinator 
• Coordinate workshops, assemblies, 

fieldtrips for VAPA students 
• Frequent and ongoing communication 

with community, parents, staff and 
students 

Salary 120,000 x 3 yrs. 306,000 1900
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

Benefits 18,000 x 3 yrs. 54,000 3000

VAPA Marketing and Community 
Communication 
• Marketing and communication budget 

for VAPA 
• Parent Involvement 

4,850 x 3 yrs.

 
 
 
 
 

14,550 4300

Establish a VAPA Advisory Board  
• Recruit from district and community 

resources 
• Use as a resource for the VAPA 

Coordinator 
• Coordinate events for VAPA students 

and programs 
• Partnership with organizations that 

promote the arts 
• Meet monthly to update and discuss 

marketing, resources etc. 
3,000 x 3 yrs. 9,000 

4200
4300

Purchase supplies and equipment 
• Add visual and performing arts 

equipment and technology to the site for 
use in the productions, exhibits to 
increase visibility and community 
awareness of the VAPA program  

200,000 x 3 yrs. 600,000 
4300
4400

1 FTE TOSA Mathematics  
(Needs Analysis: content intervention and 
support, engaging lessons, analysis of 
student work, teaching methods and 
strategies not meeting learner’s needs) 
• Coach teachers to  implement 

professional development received, 
deliver demonstration lessons, and plan 
with subject and grade alike teams  

• Coordinate data analysis/data dialogues 
• Assist in extending school day for 

student 
• Support data analysis, create reports for 

data dialogues to drive instruction 
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

• Coordinate district assessments  
• Oversee student information system 
• Maintain records of program 

implementation. 
Salary 120,000 x 3 yrs.

 
 
 
 

306,000 1900

Benefits 18,000 x 3 yrs. 54,000 3000

Teacher Incentives: Recruit & Retain 
Staff  
• SIG stipend of $1,000 as a tool to recruit 

and retain effective teachers  
130,000 x 3 yrs.

 
 
 
 

331,500 1100

Teacher Incentives: Student 
Achievement 
• SIG incentive of $1000 based on 

student achievement growth, as 
decided by site Transformation 
Instructional Leadership Team (TILT) 
and subject to ongoing negotiations 
with teachers’ association 

130,000 x 3 yrs 331,500 1100

Benefits 19,500 x 2 x 3 yrs. 117,000 3000

Vertical alignment of instructional 
program to CA academic content 
standards (English Language Arts, 
mathematics) 
Data analysis of core and intensive 
intervention programs 
(Needs Assessment: content intervention 
and support, analyze rigor and 
content/criteria of GSP, consistent 
expectations) 
• Promote the continuous use of student 

data  to inform and differentiate 
instruction in order to meet the 
academic needs of students through 
monthly data chats/data analysis  

• Collaboration to review student data and 
determine intervention implementation 

• Subject and grade alike collaborative 
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

planning 
• Mandatory professional development 
• Substitutes  
• Release days: 20 days per teacher, 

2010-2011, 20 days-2011-2012, 20 
days-2012-2013  

150,000 x 3 yrs.

 
 
 
 
 
 

382,500 1100

Benefits 22,500 x 3 yrs. 67,500 3000

Teacher Training specific to Classroom 
Management, Behavior, Community 
Connection 
(Needs Analysis: Safe and civil schools 
without bullying, communicate better with 
parents, form an understanding of 
population being served, classroom 
management, show respect) 
• PBIS – Implement a system of Positive 

Behavior Support and Intervention to 
eliminate bullying, student harassment 
and to initiate a positive reward system. 
Teachers will be trained on PBIS.  

• Ethics, communication – Teachers will 
be trained on ethics and communication 
as well as how to connect with the 
community 

50,000 x 3 yrs. 127,500 1100

Benefits 7,500 x 3 yrs. 22,500 3000

Staff Development Consultants 
• Additional Professional Development to 

be determined by TILT contingent upon 
site needs and parent staff student input 
on Needs Assessment. Professional 
Development options that are not 
provide by the district may be 
considered and approved by the TILT 
and contracted with independent 
consultants 

50,000 x 3 yrs. 150,000 5800

Teacher Leadership Development 
• Provided by Educational Partner, Pivot 
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

Learning Systems 
• Site will assign eight  teachers from 

TILT (Transformational Instructional 
Leadership Team) to a cohort for 24 
hours of staff development emphasizing 
leadership styles, developing 
relationships, conflict resolution, and 
communication 

• Key team for school transformation plan 
35,000 x 1 yr.

10,000 x 2 yrs.

 
 
 
 
 
 
 
 
 
 

46,750 1100

Benefits 8,200 over 3 yrs. 8,200 3000

Staff Development: Training  ELA 
Intensive Intervention 
(Needs Assessment: Engaging organized 
lessons, smaller class size, need reading 
intervention, better analysis of student 
work, more assistance for struggling 
students) 
 
• Provide additional training for teachers 

on ELA Intensive Intervention curriculum 
and understanding the academic needs 
for differentiated instruction for English 
Learner Students and students at-risk 

12,000 X 3 yrs. 30,600 1100

Benefits 1,800 x 3 yrs. 5,400 3000

Extended Learning Time 
(Needs Assessment: Flexible scheduling-
earlier and later classes-weekend classes, 
lower class size for intervention, added 
classes including Saturday school, 
increased hours of instruction) 
 
• Students identified as Basic, Below 

Basic or Far Below Basic on CST 
Algebra and English Language Arts will 
be mandated to extend their learning 
time before or after normal school 
hours. Teachers will be appointed to 
teach extended learning time beginning 
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

mid-September thorough April 
averaging 4 days per week 

150,000 x 3 yrs.

 
 

382,500 1100

Benefits 22,500 x 3 yrs. 67,500 3000

Increased Learning time At Risk 
• for at-risk students before or after the 

regular school day, including Saturday 
School 

127,500 x 3 yr. 325,125 1100

Benefits 19,125 x 3 yrs. 57,375 3000

Increased Learning Time CAHSEE 
• Implementation of additional 

instructional time for CAHSEE prep for 
students who were not successful in 
passing the CAHSEE 
• 6 week boot camp for CAHSEE 

prep will enable students to receive 
intensive support in ELA and 
Mathematics 

100,000 x 3 yrs 255,000 1100

Benefits 15,000 x 3 yrs. 45,000 3000

Extended Learning Time - VAPA 
• Teachers given stipend for extended 

learning opportunities for VAPA 
students in selected genre study classes

• Recruit outside (community) instructors 
to implement programs not occurring in 
master schedule at the site 

100,000 x 1 yr.
150,000 x 2 yrs. 340,000 1100

Benefits 60,000 over 3 yrs. 60,000 3000

Visual And Performing Arts (VAPA) 
• Incorporate workshops, assemblies, 

fieldtrips into the art programs 
• Annual VAPA exhibit 
• Marketing of Visual And Performing Arts 

Programs 
60,000 x 3 yrs. 180,000 5800
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

Parent Resource Center 
(Needs Assessment: create welcoming 
environment, parent volunteers, positive 
relations between home and school, 
parent classes, increase communication) 
• Create parent room on campus with a 

welcoming climate for networking, 
education and resources 

• Publicize school focus on Visual and 
Performing Arts 

• Provide space for trainings and 
workshops  

20,000 x 3 yrs.

 
 
 
 
 
 
 
 
 
 
 

60,000 

4200
4300
4400

Parent/Community Outreach Consultant
(Needs Assessment: Family  support, 
Student support for peer pressure, safe 
environment, structured parent monitoring 
of work, communication-immediate and 
positive) 
• Classified employee  
• Oversee Community Worker 
• Meet with parents to keep them 

informed of school activities, changes, 
answer questions, survey needs 

• Develop home/school connection 
• Act as liaison between parents and 

counselors, teachers, administrators 
• Coordinate Parent Trainings and 

workshops that are research base to 
improve participation, communication 
and effectiveness  

• Coordinate areas to be addressed by 
school-level teams: 

• Share leadership for parent 
engagement between school staff and 
parents 

• Make explicit the expectations parents 
and school staff have for each other 

• Develop/clarify policies and practices 
which promote parent involvement 

• Ensure communication between 
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

parents and schools is two-way 
• Provide professional development for 

school staff and training opportunities 
for parents 

• Increase the quantity and quality of 
face-to-face connections both at school 
and in the community (including home 
visits) 

• Assist in publicizing school’s focus on 
Visual and Performing Arts 

60,000 x 3 yrs.

 
 
 
 
 
 
 
 
 
 

153,000 2900

Benefits 9,000 x 3 yrs. 27,000 3000

Community Worker 
(Needs Assessment: Accountability for 
attendance and tardy, timely consistent 
communication, more parent involvement 
in activities) 
• Classified employee 
• Parent advocate 
• Assist with attendance accountability 

and communication 
• Manage and maintain Parent Meeting 

Room 
• Visit students homes as needed 
• Act as liaison between parents and 

counselors, teachers, administrators 
• Present Educational classes and 

workshops to parents 
45,000 x 3 yrs. 114,750 2900

Benefits 6,750 x 3 yrs. 20,250 3000

Parent Involvement / Community 
Connection 
(Needs Assessment: flexible meeting 
times, increased communication, 
translation, parent education/meetings, 
positive communication, volunteer time) 
• Monthly Principal Chats to garner 

information and hear concerns 
regarding the site and student 
achievement 
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

• Monthly Parent classes i.e. Parenting, 
Computer and Internet access, 
Academic success plan, Healthy 
Families, Gang Awareness, etc. based 
upon Needs Assessment Surveys and 
Principal Chats 

• Parent Leadership training provided to 
involve more parents in School Site 
Council, ELAC, DELAC, 
Superintendent’s Parent Cabinet and 
other parent groups 

• PBIS (Positive Behavioral Intervention 
and Support) Training for parents 

• Business / Community Leader Strategic 
Partnerships will be developed to hold 
monthly meetings at the site to create 
long term plan to boost student 
achievement 

• Plan with Strategic Partnership team to 
create year-round community activities 
to motivate students to achieve.  
Activities and events to connect school 
with community organizations and family 
outreach 

• Partnership with Santa Ana College and 
UCI to inform school community of  
higher education opportunities and 
informational items (Secondary 
Partnership Teams already established 
to focus on Student Engagement will 
expand to Parent Involvement) 

8,000 x 3 yrs.

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

24,000 
4300
4400

Celebrate Student Achievement 
(Needs Assessment: Award program, 
invite parents to school, increased 
communication on work) 
• Monthly motivational and recognition 

events for all students (including lowest 
performing students) who make slight 
gains 

• Increase parent participation in 
recognition events by honoring parents 
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Activity Description 
(See instructions 

Subtotal 
(For each activity) 

Object 
Code 

of students who make gains 
20,000 x 3 yrs.

 
60,000 

4300
4400
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